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Purpose of Long-Range Planning 
 
 “Long-Range Planning” is formulated for the purpose of providing the intern with a 
“road map” for the semester/year of their internship.  Just as with any journey, the intern needs to 
use some sort of personalized guide to help him or her through the time of their internship 
placement.  Without such a guide, the intern may find that pacing and daily planning become 
haphazard or unfocused.  With the long-range plan in mind, the intern can understand how 
everything fits together, and gauge the short-term planning accordingly.  As with any good plan, 
adjustments will inevitably have to be made.  All good teachers evaluate and adjust their plans in 
an on-going fashion, in order to better meet the needs of their students.   
 
 The intern is encouraged to use the existing Long-Range Plan of their Cooperating 
Teacher to develop this plan.  Interns should be aware that the specific format of the Long-Range 
Plan may be different for each district, but the process is basically the same.  Candidates are 
required to use the following template in completing their Long-Range Plan for their Internship.   
 

This plan must cover the time span in which you are placed in the teaching 
internship. 
 
 For your assistance, refer to the South Carolina ADEPT Competent Performance 
Description for Long-Range Planning. 
 

 
 
 
 
 
 
 
 
 
*Note:  You may find that you would like to give some items more space than is provided, and others may require 
less space. As you fill in the boxes, they will expand as needed.  Make any adjustments you need to make in space 
or design.  
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I. Contextual Factors 
 

The teacher uses information about the learning-teaching context and student individual differences to 
set learning goals and plan instruction and assessment. 

 

Task 
Discuss relevant factors and how they may affect the teaching-learning process.  Include any supports and 
challenges that affect instruction and student learning.   

 

Prompt 
In your discussion, include: 
• Community, district and school factors.   Address geographic location, community and school 

population, socio-economic profile and race/ethnicity.  You might also address such things as stability 
of community, political climate, community support for education, and other environmental factors. 

• Classroom factors.   Address physical features, availability of technology equipment and resources 
and the extent of parental involvement.  You might also discuss other relevant factors such as 
classroom rules and routines, grouping patterns, scheduling and classroom arrangement. 

• Student characteristics.    Address student characteristics you must consider as you design 
instruction and assess learning.  Include factors such as age, gender, race/ethnicity, special needs, 
achievement/developmental levels, culture, language, interests, learning styles/modalities or students’ 
skill levels.  In your narrative, make sure you address student’s skills and prior learning that may 
influence the development of your learning goals, instruction and assessment. 

• Instructional implications.   Address how contextual characteristics of the community, classroom 
and students have implications for instructional planning and assessment.  Include specific 
instructional implications for at least two characteristics and any other factors that will influence how 
you plan and implement your unit. 
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II. Learning Goals 
 
The teacher sets significant, challenging, varied and appropriate learning goals. 

 

Task 
Provide and justify the learning goals for the unit. 
 

Prompt 
• List the learning goals (not the activities) that will guide the planning, delivery and assessment of 

your unit. These goals should define what you expect students to know and be able to do at the end of 
the unit. The goals should be significant (reflect the big ideas or structure of the discipline) 
challenging, varied and appropriate.  Number or code each learning goal so you can reference it later. 

• Show how the goals are aligned with local, state, or national standards. (identify the source of the 
standards). 

• Describe the types and levels of your learning goals. 
• Discuss why your learning goals are appropriate in terms of development; pre-requisite 

knowledge, skills; and other student needs. 
 

 
 
•  

 
•  

 
•  

 
•  

 
•  

 
•  

 
•  

 
•  

 
•  

 
•  

 
•  

 
•  
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III. Topics/Units 
 

List the units or topics that you will be teaching throughout the year.  These units should be 
listed in the order in which they will be taught.  Indicate the number of weeks (or days) that 
you anticipate spending on each unit.  Do not list units as “Unit 1, Unit 2” unless you also list the 
topic of the units.  (If the number of weeks for a unit is excessive, please break it down into 
subtopics and list the weeks for each.  In this way, you will be able to better evaluate your 
progress at any given time.)  If you feel it would be beneficial, list major skills or learning for 
each topic.  (For spelling, list all units and give the skill being emphasized for each.) Use 
attachments as needed.  Complete separately for each subject you teach. 
 
    Topic/Unit 

General 
Skills/Subtopics 

SC Objectives/Skills 
*Standards Correlation Weeks/Days 

1     
2     
3     
4     
5     
6     
7     
8     
9     
10     
11     
12     
13     
14     
15     
16     
17     
18     
19     
20     
21     
22     
23     
24     
25     
 

*Indicate which standards curriculum you are using and pinpoint the objective. 
(e.g., SC Mathematics Curriculum Standards; Gr2, Algebra, III.A.2)  
 
Two Week Unit Description:  
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IV. Materials and Resources 
 

Please describe the procedure for ordering or obtaining materials and resources for your 
class(es).  Include the allotment/sources of money that have been made available to you. 
 
 
List your materials (including basic supplies) and resources that you need for implementing your 
goals for your students.  Organize materials in an appropriate manner, such as already available, 
materials ordered, materials needed, materials you will provide, and/or materials students will 
supply. 
 

 Materials Available Materials Needed Student Supplied Materials 
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V. Assessment 
 

Please describe your total plan for assessing, evaluating, recording, and monitoring student 
progress and achievement.  This will include how you derive at grades for assignments (all 
types), how you derive at grades for report cards (weights and categories of assignments), 
strategies you have implemented for keeping up with student progress, informal assessment 
strategies, formal assessments (tests, projects, etc.), and how you keep records. 
 
Informal assessment strategies: (Include list of the strategies and description of criteria for use in 
evaluation process.) 
 
 
 
 
 
 
 
Monitoring student progress:  (If you use various strategies for keeping track of student 
progress, list and describe them.  For example, keeping folders/portfolios, weekly reports to 
parents, etc.) 
 
 
 
 
 
 
 
Formal assessment strategies: (Include list of the assessment strategies and criteria for use in 
the evaluation process.) 
 
 
 
 
 
 
 
Recording grades:  (Which grades are actually recorded?  Describe set-up of gradebook, computer 
program, check-lists, etc.) 
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Grading/Criteria for assigning grades for report cards: (List categories of assignments, 
weights, and grading scale.) 
 
 
 
 
 
 
 
 
 
 
VI. Analysis of Student Learning 
 
The teacher uses assessment data to profile student learning and communicate information about student 
progress and achievement. 
 
Task 
Analyze your assessment data, including pre/post assessments and formative assessments to determine 
students’ progress related to the unit learning goals.  Use visual representations and narrative to 
communicate the performance of the whole class, subgroups, and two individual students.   
 
Prompt 
In this section, you will analyze data to explain progress and achievement toward learning goals 
demonstrated by your whole class, subgroups of students, and individual students.   
• Whole class. To analyze the progress of your whole class, create a table that shows pre- and post-

assessment data on every student on every learning goal.  Then, create a graphic summary that shows 
the extent to which your students made progress (from pre- to post-) toward the learning criterion that 
you identified for each learning goal (identified in your Assessment Plan section).  Summarize what 
the graph tells you about your students' learning in this unit (i.e., the number of students met the 
criterion).     
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VII. Discipline Plan 
 
Describe the discipline plan used in your classroom. 
 
 
 
 
 
 
 
 
 
 
 
Classroom rules:  (list) 
 
 
 
 
 
 
 
 
 

Check all that apply:   
___ Classroom rules and expectations are presented on the first day. 
___ Classroom rules and expectations are reviewed regularly throughout the year. 
___ Classroom rules and expectations are sent home in a parent letter.  (Attach a copy.) 
___ Classroom rules and expectations are posted in the room. 
___ Students keep rules and expectations in notebooks (especially “floater” teachers). 
 
Consequences:  (list in consecutive order) 
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Procedures for managing non-instructional events: (ex: restroom, pencil sharpening, lining 
up, etc.  List and explain each procedure.) 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

VIII. Plan for Communicating with Parents 
 

Describe your plan for communicating with parents throughout the year on a regular basis.  This 
should reflect close communication in a variety of ways.  Attach examples if possible, such as 
beginning of the year letter, newsletter, “happy gram”, etc. 
 

 
 
 
 
 
 
 
 
 
 

IX. Plan for Evaluating/Adjusting Long-Range Plans 
 

Describe your plans for periodically evaluating and adjusting your long-range plans.  Explain 
what circumstances might necessitate change. 
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USC Aiken School of Education 
Long Range Plan Checklist 

  Name of Intern  Cooperating Teacher 
     

University Supervisor  School  Grades/Subjects 
Directions:  As the Intern completes the requirements for APS-1, Long-Range Planning, each item should be 
checked by the Cooperating Teacher and the appropriate sections of the checklist dated and initialed.  When all 
requirements have been met, the University Supervisor will review the materials and initial and date the checklist. 
  

Requirements for Long-Range Plans: 
 CT’s 

Initial/
Date 

 US 
Initial/
Date 

1.  Description of students including information about their ability and 
developmental levels, backgrounds, needs, and interests.                        

    

       
2.  Long range learning and developmental goals for students during the internship 

that are challenging, consistent with curriculum guidelines, and reflective of 
student characteristics.   

    

       
3.  Description of units which will be covered during by the intern during the 

internship period, including identification and scheduling of the intern’s two week 
unit. 

    

       
4.  Description of primary and other materials and resources needed for the planned 

units and information about where these resources may be obtained. 
    

       
5.  References to sources of information or guidelines used in developing the LRP 

such as school/district curriculum guides, cooperating teacher’s LRP, Curriculum 
Frameworks and other standards developed by teacher organizations. 

    

       
6.  Overall plan for assessing, evaluating, and recording students’ progress and 

achievement including overall criteria, grading systems, and system for recording 
grades.   

    

       
7.  Rules and procedures for managing student behavior, which are age-appropriate 

stated in positive terms, focused upon behaviors and were consistent with relevant 
guidelines and regulations. 

    

       
8.  Procedures for handling routine non-instructional tasks and activities, which were 

age-appropriate and efficient. 
    

       
9.  Plans for routine communication with parents and guardians, which will keep 

them informed of and involved in the children’s educational experiences. 
    

       
10.  A post-internship summary of adjustments made in the LRP and reasons for 

making such adjustments. 
    

11.  Comments on weaknesses and strengths: 
 

    

     

   Supervisor’s 
Initials/Date 
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Clinical/Internship Experiences Dispositions Evaluation (Form M) 
To Be Completed by Cooperating Teacher/University Supervisor 

 
Candidate/Intern: __________________________________ Course: ____________________________ 
 
School & Grade Level: ____________________________________ Semester: _____________ 
 
Please evaluate the candidate on the following characteristics and check whether the candidate is at the Target, 
Acceptable, or Unacceptable level.  Please provide evidence of your evaluations. 
 

Attitude 
 Target - Helps others without being asked; Asks for feedback and uses it constructively 
 Acceptable - Cooperative; Accepts constructive criticism 
 Unacceptable - Uncooperative; Does not accept constructive criticism 
 
Evidence:               
               
 

Diversity 
 Target - Treats all students, teachers, and parents with respect; Acknowledges and celebrates various cultures, 

races, and religions by openly discussing, reading stories, and displaying pictures that represent different 
cultures, races, genders, and/or religions throughout the clinical experience. 

 Acceptable - Demonstrates respect for cultural, racial, and religious differences by openly discussing, reading, 
and displaying materials that represent the different cultures, races, genders, and/or religions periodically; 
Shows no partiality toward certain groups of students 

 Unacceptable - Demonstrates no respect for cultural, racial, gender and/or religious differences; Demonstrates 
partiality toward certain groups 

 
Evidence:              
               
 

Enthusiasm 
 Target - Always positive; Helps students outside of class time; Searches for innovative methods; Shares ideas 
 Acceptable - Positive most of the time; Displays interest in students, content, and teaching 
 Unacceptable - Negative attitude; Displays little interest in students, content, and teaching 
 
Evidence:              
               
 

Personal Appearance 
 Target – Always dresses professionally at school and at extracurricular events; Exhibits care in personal 

hygiene 
 Acceptable – Generally dresses professionally and observes school dress codes; Exhibits care in personal 

hygiene 
 Unacceptable - Dresses unprofessionally; Does not observe school dress code; Displays no care in personal 

hygiene 
 
Evidence:              
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Professionalism 
 Target - Observes confidentiality; Demonstrates honesty, integrity, and willingness to accept responsibilities 

beyond the classroom (e.g., athletics, school committees, clubs); Is enthusiastic about the teaching profession; 
Serves as a model of behavior expected of an educator;  

 Acceptable - Observes confidentiality; Demonstrates honesty and integrity 
 Unacceptable - Gossips; Does not keep information confidential; Dishonest 
 
Evidence:              
               
 

Punctuality 
 Target – Arrives early and stays late as necessary 
 Acceptable – Arrives and leaves at assigned times 
 Unacceptable – Arrives late to school or class or leaves early 
 
Evidence:              
               
 

Rapport 
 Target - Interacts positively with students, faculty, staff, and parents; Initiates contributions to class, school 

activities or parent conferences which are well received 
 Acceptable - Interacts positively with students, parents, faculty, and staff 
 Unacceptable - Does not interact well with students, parents, faculty, and/or staff 
 
Evidence:              
               
 

Reliability 
 Target - Completes all tasks within prescribed times 
 Acceptable – Completes tasks within prescribed times 
 Unacceptable - Tasks are not completed within a prescribed time 

 
Evidence:              
               
 

Sensitivity 
 Target - Exhibits care and concern for students’ abilities and needs; Spends additional time (after school, after 

class) with students who need help; Seeks information and advice from parents and staff to improve students’ 
education 

 Acceptable - Exhibits care and concern for students’ abilities and needs 
 Unacceptable – Displays a lack of concern for students’ abilities and/or needs 
 
Evidence:              
               
 
 
Teacher Comments: 
*Please describe your concern(s) so that it may be addressed.  Your suggestions to assist the candidate are 
welcomed. 
 
 
 
 
                        
Signature of Cooperating Teacher/University Supervisor  Date      School  
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Teacher Work Sample (TWS) 
(Form N) 

 
The Vision 
Successful teacher candidates support learning by designing a Teacher Work Sample that employs a range 
of strategies and builds on each student’s strengths, needs, and prior experiences. Through this 
performance assessment, teacher candidates provide credible evidence of their ability to facilitate learning 
by meeting the following TWS standards: 

• The teacher uses information about the learning-teaching context and student individual differences to set learning 
goals and plan instruction and assessment. 

• The teacher sets significant, challenging, varied, and appropriate learning goals. 
• The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning 

before, during, and after instruction. 
• The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts. 
• The teacher uses regular and systematic evaluations of student learning to make instructional decisions. 
• The teacher uses assessment data to profile student learning and communicate information about student progress and 

achievement. 
• The teacher reflects on his or her instruction and student learning in order to improve teaching practice. 
 

Your Assignment 
The TWS contains seven teaching processes identified by research and best practice as fundamental to 
improving student learning. Each Teaching Process is followed by a TWS Standard, the Task, a Prompt, 
and a Rubric that defines various levels of performance on the standard. The Standards and Rubrics will 
be used to evaluate your TWS. The Prompts (or directions) help you document the extent to which you 
have met each the standard. The underlined words in the Rubric and Prompts are defined in the Glossary. 
 
You are required to teach a comprehensive unit. Before you teach the unit, you will describe contextual 
factors, identify learning goals based on your state or district content standards, create an assessment plan 
designed to measure student performance before (pre-assessment), during (formative assessment) and 
after (post-assessment), and plan for your instruction. After you teach the unit, you will analyze student 
learning and then reflect upon and evaluate your teaching as related to student learning. 
 
Format 

• Ownership. Complete a cover page that includes (a) your name, (b) date submitted, (c) grade 
level taught, (d) subject taught, (d) your university, (e) course number and title.  

• Table of Contents. Provide a Table of Contents that lists the sections and attachments in your 
TWS document with page numbers. 

• Charts, graphs and attachments. Charts, graphs and assessment instruments are required as part 
of the TWS document. You may also want to provide other attachments, such as student 
work. However, you should be very selective and make sure your attachments provide clear, 
concise evidence of your performance related to TWS standards and your students’ learning 
progress. 

• Narrative length. A suggested page length for your narrative is given at the end of each 
component section. You have some flexibility of length across components, but the total 
length of your written narrative (excluding charts, graphs, attachments and references) should 
not exceed twenty (20) wordprocessed pages, double-spaced in 12-point font, with 1-inch 
margins. 

• References and Credits (not included in total page length). If you referred to another person’s 
ideas or material in your narrative, you should cite these in a separate section at the end of 
your narrative under References and Credits. You may use any standard form for references; 
however, the American Psychological Association (APA) style is a recommended format 
(explained in the manual entitled “Publication Manual of the American Psychological 
Association”). 

• Anonymity. In order to insure the anonymity of students in your class, do not include any 
student names or identification in any part of your TWS. 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TWS 1 – Contextual Factors Rubric  Revised 7/31/08 

Teacher Work Sample 
Contextual Factors  

(Form N - 1) 
 
 

TWS Standard 
The teacher uses information about the learning-teaching context and student individual 
differences to set learning goals and plan instruction and assessment. 
 
 
Task 
Discuss relevant factors and how they may affect the teaching-learning process. Include any supports 
and challenges that affect instruction and student learning. 
 
 
Prompt 
In your discussion, include: 
• Community, district and school factors. Address geographic location, community and school 
population, socio-economic profile and race/ethnicity. You might also address such things as stability 
of community, political climate, community support for education, and other environmental factors. 
• Classroom factors. Address physical features, availability of technology equipment and resources 
and the extent of parental involvement. You might also discuss other relevant factors such as 
classroom rules and routines, grouping patterns, scheduling and classroom arrangement. 
• Student characteristics. Address student characteristics you must consider as you design 
instruction and assess learning. Include factors such as age, gender, race/ethnicity, special needs, 
achievement/developmental levels, culture, language, interests, learning styles/modalities or students’ 
skill levels. In your narrative, make sure you address student’s skills and prior learning that may 
influence the development of your learning goals, instruction and assessment. 
• Instructional implications. Address how contextual characteristics of the community, classroom 
and students have implications for instructional planning and assessment. Include specific 
instructional implications for at least two characteristics and any other factors that will influence how 
you plan and implement your unit. 

Suggested Page Length: 1-2 
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Teacher Work Sample 
Contextual Factors Rubric 

(Form N - 1) 
Semester: ______________ 
 
Intern: _________________________ 
 
University Supervisor: _______________________ 
 
The teacher uses information about the learning/teaching context and student individual differences to set learning 
goals, plan instruction and assess learning. 

 
 

Rating →  

 
1 

Unacceptable 

 
2 

Acceptable 

 
3 

 Target 

 
 
Score 

 
 

Knowledge of 
Community, School 

and Classroom 
Factors 

 
Teacher displays minimal, 
irrelevant, or biased knowledge of 
the characteristics of the 
community, school, and 
classroom. 

 
Teacher displays some 
knowledge of the 
characteristics of the 
community, school, and 
classroom that may affect 
learning. 

 
Teacher displays a 
comprehensive understanding 
of the characteristics of the 
community, school, and 
classroom that may affect 
learning. 

 
 

 
 

Knowledge of 
Characteristics of 

Students 

 
Teacher displays minimal, 
stereotypical, or irrelevant 
knowledge of student differences 
(e.g. development, interests, 
culture, abilities/disabilities). 

 
Teacher displays general 
knowledge of student 
differences (e.g., 
development, interests, 
culture, abilities/disabilities) 
that may affect learning. 

 
Teacher displays general & 
specific understanding of 
student differences (e.g., 
development, interests, 
culture, abilities/disabilities) 
that may affect learning. 

 
 

 
 

Knowledge of 
Students’ Varied 

Approaches to 
Learning 

 
Teacher displays minimal,  
stereotypical, or irrelevant 
knowledge about the different 
ways students learn (e.g., learning 
styles, learning modalities). 

 
Teacher displays general 
knowledge about the 
different ways students 
learn (e.g., learning styles, 
learning modalities). 

 
Teacher displays general & 
specific understanding of the  
different ways students learn 
(e.g., learning styles, learning 
modalities) that may affect 
learning. 

 
 

 
 

Knowledge of 
Students’ Skills 

And Prior Learning 

 
Teacher displays little or irrelevant 
knowledge of students’ skills and 
prior learning. 

 
Teacher displays general 
knowledge of students’ 
skills and prior learning that 
may affect learning. 

 
Teacher displays general & 
specific understanding of 
students’ skills and prior 
learning that may affect 
learning. 

 
 

 
 

Implications for 
Instructional 
Planning and 
Assessment 

 

 
Teacher does not provide 
implications for instruction and 
assessment based on student 
individual differences and 
community, school, and classroom 
characteristics OR provides 
inappropriate implications. 

 
Teacher provides general 
implications for instruction 
and assessment based on 
student individual 
differences and community, 
school, and classroom 
characteristics. 

 
Teacher provides specific 
implications for instruction 
and assessment based on 
student individual differences 
and community, school, and 
classroom characteristics. 

 
 

   

 

Comments: Total 
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Teacher Work Sample 
Learning Goals 

(Form N - 2) 
 

TWS Standard 
The teacher sets significant, challenging, varied and appropriate learning goals. 
 
 
Task 
Provide and justify the learning goals for the unit. 
 
 
Prompt 

• List the learning goals (not the activities) that will guide the planning, delivery 
and assessment of your unit. These goals should define what you expect 
students to know and be able to do at the end of the unit. The goals should 
be significant (reflect the big ideas or structure of the discipline) 
challenging, varied and appropriate. Number or code each learning goal so 
you can reference it later. 

•Show how the goals are aligned with local, state, or national standards. 
(identify the source of the standards). 

• Describe the types and levels of your learning goals. 
• Discuss why your learning goals are appropriate in terms of development; 

pre-requisite knowledge, skills; and other student needs. 
 

Suggested Page Length: 1-2
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Teacher Work Sample 
Learning Goals Rubric 

(Form N - 2) 
 
Semester: ______________ 
 
Intern: _________________________ 
 
University Supervisor: _______________________ 
 
 
 The teacher sets significant, challenging, varied and appropriate learning goals. 
 

 
Rating →  

 
1 

Unacceptable 

 
2 

Acceptable 

 
3 

 Target 

 
 
Score 

 
 

Significance, 
Challenge and 

Variety 

 
Goals reflect only one type 
or level of learning. 
 

 
Goals reflect several types or 
levels of learning but lack 
significance or challenge.  

 
Goals reflect several types or 
levels of learning and are 
significant and challenging. 
 

 
 

 
 

Clarity 
 
 

 
Goals are not stated clearly 
and are activities rather than 
learning outcomes. 
 
 

 
Some of the goals are clearly 
stated as learning outcomes. 
 
 

 
Most of the goals are clearly 
stated as learning outcomes. 

 
 

 
 

Appropriateness  
For Students 

 
 

 
Goals are not appropriate for 
the development; pre-
requisite knowledge, skills, 
experiences; or other student 
needs. 

 
Some goals are appropriate 
for the development; pre-
requisite knowledge, skills, 
experiences; and other student 
needs 

 
Most goals are appropriate for 
the development; pre-requisite 
knowledge, skills, 
experiences; and other student 
needs. 

 
 

 
 

Alignment with 
National, State or 
Local Standards 

 

 
Goals are not aligned with 
national, state or local 
standards. 

 
Some goals are aligned with 
national, state or local 
standards. 

 
Most of the goals are 
explicitly aligned with 
national, state or local 
standards. 
 

 
 

  

 

Comments: Total 
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TWS 3 - Assessment Rubric  Revised 7/31/08 

Teacher Work Sample 
Assessment Plan 

(Form N - 3) 
 

TWS Standard 
The teacher uses multiple assessment modes and approaches aligned with learning goals to assess 
student learning before, during and after instruction. 
 
Task 
Design an assessment plan to monitor student progress toward learning goal(s). Use multiple 
assessment modes and approaches aligned with learning goals to assess student learning before, 
during, and after instruction. These assessments should authentically measure student learning and 
may include performance based tasks, paper-and-pencil tasks, or personal communication. Describe 
why your assessments are appropriate for measuring learning. 
 
Prompt 
• Provide an overview of the assessment plan. For each learning goal include: assessments used to 
judge student performance, format of each assessment, and adaptations of the assessments for the 
individual needs of students based on pre-assessment and contextual factors. The purpose of this 
overview is to depict the alignment between learning goals and assessments and to show adaptations 
to meet the individual needs of students or contextual factors. You may use a visual organizer such as 
a table, outline or other means to make your plan clear. 
• Describe the pre- and post-assessments that are aligned with your learning goals. Clearly 
explain how you will evaluate or score pre- and post-assessments, including criteria you will use to 
determine if the students’ performance meets the learning goals. Include copies of assessments, 
prompts, and/or student directions and criteria for judging student performance (e.g., scoring rubrics, 
observation checklist, rating scales, item weights, test blueprint, answer key). 
• Discuss your plan for formative assessment that will help you determine student progress 
during the unit. Describe the assessments you plan to use to check on student progress and comment 
on the importance of collecting that particular evidence. Although formative assessment may change 
as you are teaching the unit, your task here is to predict at what points in your teaching it will be 
important to assess students’ progress toward learning goals. 
 
Suggested Page Length: 2 + pre- and post-assessment instruments, scoring rubrics/keys, and 
assessment plan table 
 
Example of Assessment Plan Table: Kindergarten 

Learning Goals Assessments Format of Assessment Adaptations 

Learning Goal 1 
Example: The student 
will link wild animals 
with their habitats. 

Pre-Assessment 
Formative Assessment 
Post-Assessment 

Checklist: game with 
animal masks & centers 
representing habitats (tree, 
lake, burrow, cave) animal 
puppets and habitats (e.g., 
bird and nest) anecdotal 
records RE Q & A picture 
journals Checklist: game 
with animal masks & 
centers representing 
habitats 

Repeat and modify instructions, 
as needed. Demonstrate and assist 
with cutting, gluing, etc. Provide 
model of a mask and model how 
to move to habitat centers. Keep 
all activities high-interest and 
brief. Provide concrete models 
and assistance with fine motor 
tasks, as needed. Provide multiple 
explanations and model 
performances. Process writing 
(i.e., dictations) when needed. 
Provide verbal cues and plenty of 
wait time for Q & A. 
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Teacher Work Sample 
Assessment Plan 

Semester: ______________        (Form N - 3) 
 
Intern: _________________________ 
 
University Supervisor: _______________________ 
 
The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student 
learning before, during and after instruction. 

 

 
Rating →  

 
1 

Unacceptable 

 
2 

Acceptable 

 
3 

 Target 

 
 
Score 

 
 

Alignment with 
Learning Goals 
and Instruction 

Content and methods of 
assessment lack congruence 
with learning goals or lack 
cognitive complexity. 

Some of the learning goals are 
assessed through the assessment 
plan, but many are not congruent 
with learning goals in content and 
cognitive complexity 

Each of the learning goals is 
assessed through the 
assessment plan; assessments 
are congruent with the 
learning goals in content and 
cognitive complexity. 

 
 

 
Clarity of 
Criteria and 
Standards for 
Performance 
 

The assessments contain no 
clear criteria for measuring 
student performance relative to 
the learning goals. 

Assessment criteria have been 
developed, but they are not clear 
or are not explicitly linked to the 
learning goals. 

Assessment criteria are clear 
and are explicitly linked to 
the learning goals. 

 
 

 
 
Multiple Modes 
and Approaches 

The assessment plan includes 
only one assessment mode and 
does not assess students before, 
during, and after instruction. 

The assessment plan includes 
multiple modes but all are either 
pencil/paper based (i.e. they are 
not performance assessments) 
and/or do not require the 
integration of knowledge, skills 
and reasoning ability. 

The assessment plan includes 
multiple assessment modes 
(including performance 
assessments, lab reports, 
research projects, etc.) and 
assesses student performance 
throughout the instructional 
sequence. 

 
 

 
 
Technical 
Soundness 

Assessments are not valid; 
scoring procedures are absent 
or inaccurate; items or prompts 
are poorly written; directions 
and procedures are confusing 
to students. 

Assessments appear to have some 
validity. Some scoring 
procedures are explained; some 
items or prompts are clearly 
written; some directions and 
procedures are clear to students. 

Assessments appear to be 
valid; scoring procedures are 
explained; most items or 
prompts are clearly written; 
directions and procedures are 
clear to students. 

 
 

Adaptations 
Based on the 
Individual Needs 
of Students 

Teacher does not adapt 
assessments to meet the 
individual needs of students or 
these assessments are 
inappropriate. 

Teacher makes adaptations to 
assessments that are appropriate 
to meet the individual needs of 
some students. 

Teacher makes adaptations to 
assessments that are 
appropriate to meet the 
individual needs of most 
students. 

 

  

 

Comments: Total 
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TWS 4 – Design for Instruction Rubric  Revised 7/31/08 

Teacher Work Sample 
Design for Instruction 

(Form N - 4) 
 

TWS Standard 
The teacher designs instruction for specific learning goals, student characteristics and needs, and 
learning contexts. 
 
Task 
Describe how you will design your unit instruction related to unit goals, students’ characteristics and 
needs, and the specific learning context. 
 
Prompt 
• Results of pre-assessment. After administering the pre-assessment, analyze student performance 
relative to the learning goals. Depict the results of the pre-assessment in a format that allows you to 
find patterns of student performance relative to each earning goal. You may use a table, graph, or 
chart. Describe the pattern you find that will guide your instruction or modification of the learning 
goals. 
• Unit overview. Provide an overview of your unit. Use a visual organizer such as a block plan or 
outline to make your unit plan clear. Include the topic or activity you are planning for each day/period. 
Also indicate the goal or goals (coded from your Learning Goals section) that you are addressing in 
each activity. Make sure that every goal is addressed by at least one activity and that every activity 
relates to at least one goal. 
• Activities. Describe at least three unit activities that reflect a variety of instructional 
strategies/techniques and explain why you are planning those specific activities. In your explanation 
for each activity, include:  

- how the content relates to your instructional goal(s), 
 - how the activity stems from your pre-assessment information and contextual factors, 
 - what materials/technology you will need to implement the activity, and 
 - how you plan to assess student learning during and/or following the activity 

• Technology. Describe how you will use technology in your planning and/or instruction. If you do not 
plan to use any form of technology, provide your clear rationale for its omission. 
 

Suggested Page Length: 3 + visual organizer
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TWS 4 – Design for Instruction Rubric  Revised 7/31/08 

Teacher Work Sample 
Design for Instruction Rubric 

(Form N - 4) 
Semester: ______________ 
 
Intern: _________________________ 
 
University Supervisor: _______________________ 
 
The teacher designs instruction for specific learning goals student characteristics and needs, and learning contexts. 

 
 

Rating →  

 
1 

Unacceptable 

 
2 

Acceptable 

 
3 

 Target 

 
 
Score 

Alignment with 
Learning Goals 

Few lessons are explicitly 
linked to learning goals. 
Few learning activities, 
assignments and resources 
are aligned with learning 
goals. Not all learning goals 
are covered in the design. 

Most lessons are explicitly linked 
to learning goals. Most learning 
activities, assignments and 
resources are aligned with 
learning goals. Most learning 
goals are covered in the design. 

All lessons are explicitly linked 
to learning goals. All learning 
activities, assignments and 
resources are aligned with 
learning goals. All learning 
goals are covered in the design. 

 
 

Accurate 
Representation of 

Content 

Teacher’s use of content 
appears to contain 
numerous inaccuracies. 
Content seems to be viewed 
more as isolated skills and 
facts rather than as part of a 
larger conceptual structure. 

Teacher’s use of content appears 
to be mostly accurate. Shows 
some awareness of the big ideas 
or structure of the discipline. 

Teacher’s use of content 
appears to be accurate. Focus 
of the content is congruent with 
the big ideas or structure of the 
discipline. 

 
 

Lesson and Unit 
Structure 

The lessons within the unit 
are not logically organized 
organization (e.g., 
sequenced). 

The lessons within the unit have 
some logical organization and 
appear to be somewhat useful in 
moving students toward 
achieving the learning goals. 

All lessons within the unit are 
logically organized and appear 
to be useful in moving students 
toward achieving the learning 
goals. 

 
 

Use of a Variety of 
Instruction, 
Activities, 

Assignments and 
Resources 

Little variety of instruction, 
activities, assignments, and 
resources. Heavy reliance 
on textbook or single 
resource (e.g., work sheets). 

Some variety in instruction, 
activities, assignments, or 
resources but with limited 
contribution to learning. 

Significant variety across 
instruction, activities, 
assignments, and/or resources. 
This variety makes a clear 
contribution to learning. 

 
 

Use of Contextual 
Information & 
Data to Select 
Appropriate & 
Relevant Activities, 
Assignments & 
Resources 

Instruction has not been 
designed with reference to 
contextual factors and pre-
assessment data. Activities 
and assignments do not 
appear productive and 
appropriate for each student 

Some instruction has been 
designed with reference to 
contextual factors and pre-
assessment data. Some activities 
and assignments appear 
productive and appropriate for 
each student. 

Most instruction has been 
designed with reference to 
contextual factors and pre-
assessment data. Most 
activities and assignments 
appear productive and 
appropriate for each student. 

 

Use of Technology Technology is 
inappropriately used OR 
teacher does not use 
technology, and no (or 
inappropriate) rationale is 
provided. 

Teacher uses technology but it 
does not make a significant 
contribution to teaching and 
learning OR teacher provides 
limited rationale for not using 
technology. 

Teacher integrates appropriate 
technology that makes a 
significant contribution to 
teaching and learning OR 
provides a strong rationale for 
not using technology. 

 
 

   

 

Comments: Total 
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TWS 5 – Instructional Decision-Making Rubric  Revised 7/31/08 

Teacher Work Sample 
Instructional Decision-Making 

(Form N - 5) 
 

TWS Standard 
The teacher uses on-going analysis of student learning to make instructional 
decisions. 
 
Task 
Provide two examples of instructional decision-making based on students’ learning or 
responses. 
 
Prompt 
• Think of a time during your unit when a student’s learning or response caused you to 
modify your original design for instruction. (The resulting modification may affect other 
students as well.) Cite specific evidence to support your answers to the following:  

- Describe the student’s learning or response that caused you to rethink your 
plans. The student’s learning or response may come from a planned formative 
assessment or another source (not the pre-assessment).  

- Describe what you did next and explain why you thought this would improve 
student progress toward the learning goal.  

• Now, think of one more time during your unit when another student’s learning or 
response caused you to modify a different portion of your original design for instruction. 
(The resulting modification may affect other students as well.) Cite specific evidence to 
support your answers to the following: 

 - Describe the student’s learning or response that caused you to rethink your 
plans. The student’s learning or response may come from a planned formative 
assessment or another source (not the pre-assessment). 

- Describe what you did next and explain why you thought this would improve 
student progress toward the learning goal. 

 
Suggested Page Length: 3-4
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TWS 5 – Instructional Decision-Making Rubric  Revised 7/31/08 

Teacher Work Sample 
Instructional Decision-Making 

(Form N - 5) 
 
Semester: ______________ 
 
Intern: _________________________ 
 
University Supervisor: _______________________ 
 
The teacher uses on-going analysis of student learning to make instructional decisions. 
 

 
Rating →  

 
1 

Unacceptable 

 
2 

Acceptable 

 
3 

 Target 

 
 
Score 

Sound Professional 
Practice 

Many instructional decisions 
are inappropriate and not 
pedagogically sound. 

Instructional decisions are 
mostly appropriate, but some 
decisions are not 
pedagogically sound. 

Most instructional decisions 
are pedagogically sound (i.e., 
they are likely to lead to 
student learning). 

 
 

Modifications 
Based on Analysis 
of Student 
Learning 

Teacher treats class as “one 
plan fits all” with no 
modifications. 

Some modifications of the 
instructional plan are made to 
address individual student 
needs, but these are not based 
on the analysis of student 
learning, best practice, or 
contextual factors. 

Appropriate modifications of 
the instructional plan are 
made to address individual 
student needs. These 
modifications are informed by 
the analysis of student 
learning/performance, best 
practice, or contextual factors. 
Include explanation of why 
the modifications would 
improve student progress. 

 
 

Congruence 
Between 
Modifications and 
Learning Goals 

Modifications in instruction 
lack congruence with 
learning goals. 

Modifications in instruction 
are somewhat congruent with 
learning goals. 

Modifications in instruction 
are congruent with learning 
goals. 

 
 

  

 

Comments: Total 
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TWS 6 – Analysis of Student Learning Rubric  Revised 7/31/08 

Teacher Work Sample 
Analysis of Student Learning Rubric 

(Form N - 6) 
 
 
TWS Standard 
The teacher uses assessment data to profile student learning and communicate information about 
student progress and achievement. 
 
Task 
Analyze your assessment data, including pre/post assessments and formative assessments to determine 
students’ progress related to the unit learning goals. Use visual representations and narrative to 
communicate the performance of the whole class, subgroups, and two individual students. Conclusions 
drawn from this analysis should be provided in the “Reflection and Self-Evaluation” section. 
 
Prompt 
In this section, you will analyze data to explain progress and achievement toward learning goals 
demonstrated by your whole class, subgroups of students, and individual students.  
• Whole class. To analyze the progress of your whole class, create a table that shows pre- and post-
assessment data on every student on every learning goal. Then, create a graphic summary that shows 
the extent to which your students made progress (from pre- to post-) toward the learning criterion that 
you identified for each learning goal (identified in your Assessment Plan section). Summarize what the 
graph tells you about your students' learning in this unit (i.e., the number of students met the criterion). 
• Subgroups. Select a group characteristic (e.g., gender, performance level, socio-economic status, 
language proficiency) to analyze in terms of one learning goal. Provide a rationale for your selection 
of this characteristic to form subgroups (e.g., girls vs. boys; high- vs. middle- vs. low-performers). 
Create a graphic representation that compares pre- and post-assessment results for the subgroups on 
this learning goal. Summarize what these data show about student learning. 
• Individuals. Select two students that demonstrated different levels of performance. Explain why it is 
important to understand the learning of these particular students. Use pre-, formative, and post-
assessment data with examples of the students’ work to draw conclusions about the extent to which 
these students attained the two learning goals. Graphic representations are not necessary for this 
subsection. Note: You will provide possible reasons for why your students learned (or did not learn) in 
the next section, “Reflection and Self-Evaluation.” 
 

Suggested Page Length: 4 + charts and student work examples  
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TWS 6 – Analysis of Student Learning Rubric  Revised 7/31/08 

Teacher Work Sample 
Analysis of Student Learning Rubric 

(Form N - 6) 
 

Semester: ______________ 
 
Intern: _________________________ 
 
University Supervisor: _______________________ 
 
 The teacher uses assessment data to profile student learning and communicate information about student progress 
and achievement. 

 
 

Rating  

 
1 

Unacceptable 

 
2 

Acceptable 

 
3 

Target 

 
 
Score 

 
Clarity and 
Accuracy of 
Presentation 

 
Presentation is not clear and 
accurate; it does not accurately 
reflect the data. 

 
Presentation is understandable 
and contains few errors. 

 
Presentation is easy to 
understand and contains no 
errors of representation. 

 
 

 
 
 

Alignment with 
Learning Goals 

 
 

 
Analysis of student learning is 
not aligned with learning goals. 
 
 
 

 
Analysis of student learning is 
partially aligned with learning 
goals and/or fails to provide a 
comprehensive profile of 
student learning relative to the 
goals for the whole class. 

 
Analysis is fully aligned 
with learning goals and 
provides a comprehensive 
profile of student learning 
for the whole class.                    

 
 

 
 

Interpretation of 
Data 

 

 
Interpretation is inaccurate, and 
conclusions are missing or 
unsupported by data. 

 
Interpretation is technically 
accurate, but conclusions are 
missing or not fully supported 
by data. 

 
Interpretation is 
meaningful, and 
appropriate conclusions 
are drawn from the data. 

 
 

 
 
 

Evidence of 
Impact on 

Student Learning 
 
 

 
Analysis of student learning 
fails to include evidence of 
impact on student learning in 
terms of numbers of students 
who achieved and made 
progress toward learning goals. 

 
Analysis of student learning 
includes incomplete evidence 
of the impact on student 
learning in terms of numbers 
of students who achieved and 
made progress toward 
learning goals. 

 
Analysis of student 
learning includes evidence 
of the impact on student 
learning in terms of 
number of students who 
achieved and made 
progress toward each 
learning goal. 

 
 

  

 

Comments: Total 
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TWS 7 – Reflection & Self-Evaluation Rubric  Revised 7/31/08 

Teacher Work Sample 
Reflection & Self-Evaluation Rubric 

(Form N - 7) 
 
TWS Standard 
The teacher analyzes the relationship between his or her instruction and student learning in order to 
improve teaching practice. 
 
Task 
Reflect on your performance as a teacher and link your performance to student learning results. 
Evaluate your performance and identify future actions for improved practice and professional growth. 
 
Prompt 
• Select the learning goal where your students were most successful. Provide two or more possible 
reasons for this success. Consider your goals, instruction, and assessment along with student 
characteristics and other contextual factors under your control. 
• Select the learning goal where your students were least successful. Provide two or more possible 
reasons for this lack of success. Consider your goals, instruction, and assessment along with student 
characteristics and other contextual factors under your control. Discuss what you could do differently 
or better in the future to improve your students’ performance. 
• Reflection on possibilities for professional development. Describe at least two professional 
learning goals that emerged from your insights and experiences with the TWS. Identify two specific 
steps you will take to improve your performance in the critical area(s) you identified. 
 

Suggested Page Length: 2
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TWS 7 – Reflection & Self-Evaluation Rubric  Revised 7/31/08 

Teacher Work Sample 
Reflection & Self-Evaluation Rubric 

(Form N - 7) 
Semester: ______________ 
 
Intern: _________________________ 
 
University Supervisor: _______________________ 
 
The teacher analyzes the relationship between his or her instruction and student learning in order to improve 
teaching practice. 

 
Rating  

 
1 

Unacceptable 

 
2 

Acceptable 

 
3 

Target 

 
 
Score 

Interpretation 
of Student 
Learning 

No evidence or reasons provided 
to support conclusions drawn in 
“Analysis of Student Learning” 
section. 

Provides evidence but no (or 
simplistic, superficial) reasons 
or hypotheses to support 
conclusions drawn in “Analysis 
of Student Learning” section. 

Uses evidence to support 
conclusions drawn in 
“Analysis of Student 
Learning” section. Explores 
multiple hypotheses for why 
some students did not meet 
learning goals. 

 
 

Insights on 
Effective 

Instruction and 
Assessment 

Provides no rationale for why 
some activities or assessments 
were more successful than 
others. 

Identifies successful and 
unsuccessful activities or 
assessments and superficially 
explores reasons for their 
success or lack thereof (no use 
of theory or research). 

Identifies successful and 
unsuccessful activities and 
assessments and provides 
plausible reasons (based on 
theory or research) for their 
success or lack thereof. 

 
 

Alignment 
Among Goals, 

Instruction and 
Assessment 

Does not connect learning goals, 
instruction, and assessment 
results in the discussion of 
student learning and effective 
instruction and/or the 
connections are irrelevant or 
inaccurate. 

Connects learning goals, 
instruction, and assessment 
results in the discussion of 
student learning and effective 
instruction, but 
misunderstandings or 
conceptual gaps are present. 

Logically connects learning 
goals, instruction, and 
assessment results in the 
discussion of student learning 
and effective instruction. 

 
 

Implications 
for Future 
Teaching 

Provides no ideas or 
inappropriate ideas for 
redesigning learning goals, 
instruction, and assessment. 

Provides ideas for redesigning 
learning goals, instruction, and 
assessment but offers no 
rationale for why these changes 
would improve student 
learning. 

Provides ideas for redesigning 
learning goals, instruction, 
and assessment and explains 
why these modifications 
would improve student 
learning. 

 

Implications 
for Professional 

Development 

Provides no professional 
learning goals or goals that are 
not related to the insights and 
experiences described in this 
section. 

Presents professional learning 
goals that are not strongly 
related to the insights and 
experiences described in this 
section and/or provides a vague 
plan for meeting the goals. 

Presents a small number of 
professional learning goals 
that clearly emerge from the 
insights and experiences 
described in this section. 
Describes specific steps to 
meet these goals. 

 
 

  

 

Comments: Total 
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Teaching Intern Information Sheet 
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Teaching Intern Information Sheet 
 
Teaching Intern: 
Name:              
 
Home Phone:       Cell Phone:      
 
Best time to call:             
 
Email Address:  (home)          
 
 (school)           

 
Cooperating Teacher: 
Name:              
 
Grade Level/Subject:       Room Number:     
  
Assistant Name:             
 
Home Phone:             
 
Best time to call (Please note if you prefer calls at home or at school)      
 
             
 
Email Address:  (home)          
 
 (school)           
School: 
Name:              
 
School Phone:             
 
School Hours (teachers):            
 
School Hours (students):            
 
Principal:              
 
Assistant Principal:            
 
Secretary:             
 
School Website:             
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APPENDIX 4 
 

REQUIRED INFORMATION & 
VERIFICATION 

 
COOPERATING TEACHER 
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REQUIRED INFORMATION and VERIFICATION 
COOPERATING TEACHER  

 
Semester:  Fall 20_____     Spring 20 _____ 

 
Due to audit requirements this form must be completed and received in the Office of Field 
Experiences* before your honorarium can be processed.  All requested information must 
be completed.  Due date for this information is no later than one week following the 
beginning of the semester. 
 
TITLE:  Dr.   Mr.   Mrs.   Ms.   (circle one) 
 
SEX:    RACE:  (Check the appropriate box)      

Male     American Indian/Alaskan Native  Hispanic   
 Female   Asian/Pacific Islanders   Other 

     Black/Non Hispanic   White/Non Hispanic  
   
Name________________________________________________ SS#_______-_______-_______ 
 
Mailing Address_______________________________________
 Phone______________________ 
 
City/State/Zip_________________________________________
 Email_______________________ 
 
School________________________________________________
 Phone______________________ 
 
Education:  ____________________________________________ ________________________ 
   University      Degree 
 
         ___________________________________________ ________________________ 
   University      Degree 
 
Certification Area(s) (check all that apply) 

Early Childhood Elementary Middle School  Secondary Special Education 
PK-4 1-8 5-8  7-12 1-12 
PK-3 2-6   9-12  

  Area of Concentration:  Area of Concentration:  
      
It is required that all cooperating teachers have successfully taught full-time for at least 
three years, two of which must be at the grade level or subject area for which supervision is 
assigned. 
 
Years taught at current grade level:  ____________ 
ADEPT Trained? Yes ______ No ______  If yes, by whom ____________________ Date ________ 
First time Cooperating Teacher for USCA?  Yes ______ No ______ 
 
*Form may be mailed to USCA School of Education, 471 University Parkway, Aiken, SC  29801 or FAX 
to (803) 641-3698. 
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Rating Criteria Explanation 
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ADEPT Observation Form Criteria Explanation– Revised July 1, 2007 

Explanation of Rating Scale used on the Intern Observation Form 
 
In 2003, the School of Education changed its rating scale for observations of teaching.  The 
purpose of this change was to provide a clearer description of each of the ratings so that 
observers can look for key behaviors associated with each of the professional dimensions of 
ADEPT.  Hopefully these observation forms will allow for a more consistent ratings between all 
observers. 
 
One concern that observers and interns express is that if an intern isn’t at the target level then 
they aren’t an “A” student.  The ratings of Unacceptable, Acceptable, and Target are 
performance assessments and don’t necessarily correspond to F, C, and A grades.  The level at 
which we expect our interns to be by the end of their student teaching is at the acceptable level. 
 
To help clarify further below is how an observer should view each of the ratings: 
 
Target:  The target description was written to describe those behaviors that a master teacher 
would have.  Although we believe our interns are very strong, there are very few interns that 
have the skills of a master teacher.  Therefore we don’t expect interns to have many targets on 
their observation forms. 
 
Acceptable:  The acceptable description was written to describe those behaviors we expect all 
our interns to have by the end of their internship, if not sooner.  The behaviors described under 
acceptable are what we expect all teachers should have.  We expect that interns would have 
most, if not all, acceptables by the time they finish their internship. 
 
Unacceptable:  The unacceptable description describes those teaching behaviors of someone we 
would not want teaching our children.  It is not unusual for our interns to have unacceptables 
during the first times they are observed.  However, we anticipate that those unacceptables would 
gradually become acceptables by the time the internship ends. 
 
 
Five Point Rating Scale: 
 
The School of Education uses the 5 point rating scale to allow the observer more flexibility in 
rating the intern.  For example, there are times when the intern exhibits some of the key 
behaviors at the acceptable level but not all the desirable traits.  Therefore the observer can give 
the intern a 2 instead of a 1 or 3. 
 
If you have questions about the observation forms or the rating scale, please feel free to contact 
Dr. Judy Miller at Judym@usca.edu or Dr. Jeff Priest at jeffp@usca.edu or 641-3269. 
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ADEPT Observation Form Criteria Explanation– Revised July 1, 2007 

ADEPT Professional Standards Evaluation 
 

Beginning Fall 2007, the South Carolina Department of Education requires all 
Schools/Colleges of Education to begin assessing education interns using the new ADEPT 
Performance Standards.  Although there are still 10 standards, key elements have been 
identified and defined for each standard.  Therefore instead of being rated on 10 standards, 
interns will now be rated on 34 ADEPT key elements plus the School of Education's required 
written and oral communication skills elements. 
 
The new ADEPT Performance Standards are grouped into four domains: planning, 
instruction, classroom environment, and professionalism.  The Planning Domain includes 
Standards 1-3 and consists of 11 key elements.  The Instructing Domain includes Standards 4-
7 and consists of 12 key elements.  The Classroom Environment Domain consists of Standards 
8-9 and consists of 6 key elements.  The Professionalism Domain consists of Standard 10 and 
consists of 5 key elements. 
 
In order to meet the ADEPT Standards, interns may only miss one key element from each 
domain, and must get an acceptable or target on the written and oral communications skills 
elements. 
 
For each observation you must use the following criteria for each of the Key Elements of 
ADEPT.  Please provide specific behaviors you observed in the space provided for evidence for 
each of the Key Elements.  Below are the key behaviors to use when observing interns. 
 

Rating Review Criteria 
 
APS 1.A   The intern obtains student information, analyzes this information to determine the learning needs 
of all students, and uses this information to guide instructional planning.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Components found under acceptable plus the intern has a thorough understanding of students’ prior 
achievement levels, learning styles and needs, cultural and socioeconomic backgrounds, and individual interests. 
The intern gathers this information from a variety of sources, including student records (e.g., permanent records, 
individualized education programs) and individuals such as other teachers, special-area professionals, 
administrators, service providers, parents, and the students themselves. From this information, the intern identifies 
the factors that are likely to impact student learning. The intern then uses this information to develop appropriate 
plans for meeting the diverse needs of his or her students. 
 
Acceptable:  The intern gathers student demographic information and prior student achievement levels.  The intern 
surveys students to determine their interests.  From this information, the intern identifies the factors that are likely to 
impact student learning. The intern then uses this information to develop appropriate plans for meeting the diverse 
needs of his or her students.  
 
Unacceptable:  The intern does not have an understanding of students’ prior achievement levels, learning styles and 
needs, cultural and socioeconomic backgrounds, and individual interests.  The intern does not gather information 
concerning students from a variety of sources.  Intern does not develop appropriate plans for meeting the diverse 
needs of his or her students. 
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ADEPT Observation Form Criteria Explanation– Revised July 1, 2007 

 
APS 1.B   The intern establishes appropriate standards-based long-range learning and developmental goals for all 
students.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Components found in acceptable plus for preschool children and students with severe disabilities, the 
intern’s goals align with appropriate developmental and/or functional expectations. 
 
Acceptable:  The intern’s goals are aligned with relevant federal, state, and local requirements and reflect the 
applicable grade-level academic standards.  The intern facilitates student achievement by establishing appropriate 
long-range learning goals and by identifying the instructional, assessment, and management strategies necessary to 
help all students progress toward meeting these goals.  
 
Unacceptable:  The intern's goals are not aligned with relevant federal, state, and local requirements.  Intern's goals 
do not reflect the applicable grade-level academic standards. For preschool children and students with severe 
disabilities, the intern’s goals are not aligned with appropriate developmental and/or functional expectations.  The 
intern does not facilitate student achievement because long-range goals are inappropriate.  Intern does not identify 
the instructional, assessment, and management strategies necessary to help all students progress. 
 

APS 1.C   The intern identifies and sequences instructional units in a manner that facilitates the 
accomplishment of the long-range goals.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target: In this context, an instructional unit is a set of integrated lessons that is designed to accomplish learning 
objectives related to a curricular theme, an area of knowledge, or a general skill or process. Consistent with relevant 
federal, state, and local curriculum and/or academic standards, the intern’s instructional units provide for appropriate 
coverage of the key themes, concepts, skills, and standards related to the subject area(s) and are designed to expose 
students to a variety of intellectual, social, and cultural perspectives. The sequence of the intern’s units (as presented 
through timelines, curriculum maps, planning and pacing guides, and so forth) follows a logical progression, with an 
appropriate amount of time allocated to each instructional unit. 
 
Acceptable:  The intern plans for an integrated unit that identifies key themes, concepts, skills, and standards related 
to the subject area(s). The unit is designed to expose students to intellectual, social, and cultural perspectives. The 
sequence of the intern’s unit follows a logical progression.  
 
Unacceptable:  The instructional unit(s) is not a set of integrated lessons designed to accomplish established learning 
objectives.  The instructional unit(s) does not provide appropriate coverage of key themes, concepts, skills, and 
standards.  The instruction unit(s) does not expose students to a variety of intellectual, social, and cultural 
perspectives.  The sequence of the intern's unit(s) does not follow a logical progression, with an appropriate amount 
of time allocated. 
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ADEPT Observation Form Criteria Explanation– Revised July 1, 2007 

 

APS 1.D   The intern develops appropriate processes for evaluating and recording students’ progress and 
achievement.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  The intern’s evaluation process includes the major formal and informal assessments to be used (e.g., 
observations, exams, research papers, performance, projects, portfolios) and the evaluation criteria for each. The 
intern’s evaluation methods are appropriate for the learning goals and the content. The evaluation criteria match 
state, local, and/or individually determined expectations for student progress and achievement. The intern’s record-
keeping system provides a confidential and well-organized system for storing, retrieving, and analyzing all 
necessary student data. 
 
Acceptable:  The intern’s evaluation process includes the major formal and informal assessments. Evaluation criteria 
for most assessments are included. The intern’s evaluation methods are appropriate for the learning goals and the 
content. The evaluation criteria match state, local, and/or individually determined expectations for student progress 
and achievement. The intern has developed a record keeping system. 
 
Unacceptable:  The intern has no plan for informal and formal assessments.  Evaluation criteria for planned 
assessments do not match state, local, and/or individually determined expectations.  The intern has no plans for 
record keeping or record keeping system is not well organized. 
 
APS 1.E   The intern plans appropriate procedures for managing the classroom.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  The intern’s rules and procedures for managing student behavior, whether developed independently by the 
intern or collaboratively with the students, are clearly stated, appropriate for the students, and consistent with school 
and district policies. The rules are stated in positive terms, when possible, and focus on behaviors rather than on 
students. The intern’s procedures for managing essential non-instructional routines (e.g., transitioning between 
activities and/or subjects, taking roll, collecting student work, preparing learning centers or labs, retrieving 
instructional materials or resources) promote efficiency and minimize the loss of instructional time. 
 
Acceptable:  The intern has a classroom management plan that includes rules and procedures for managing student 
behavior.  The plan is appropriate for the students, and consistent with school and district policies. The intern has 
developed procedures for managing essential non-instructional routines (e.g., transitioning between activities and/or 
subjects, taking roll, collecting student work, preparing learning centers or labs, retrieving instructional materials or 
resources).   
 
Unacceptable:  The intern's rules and procedures for managing student behavior are not clearly stated.  Intern's rules 
and procedures are not appropriate for age level of students.  Intern's rules and procedures are not consistent with 
school and district policies.  Rules are not stated in positive terms and do not focus on behaviors.  The intern's 
procedures for managing essential non-instructional routines do not promote efficiency nor minimize the loss of 
instructional time. 
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APS 2.A   The intern develops unit objectives that facilitate student achievement of appropriate academic 
standards and long-range learning and developmental goals.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  The intern’s objectives define what the students should know (i.e., the factual, conceptual, procedural, 
and/or metacognitive knowledge) and be able to do (e.g., the cognitive processes—remembering, understanding, 
applying, analyzing, evaluating, and/or creating) upon completing the unit. The intern’s objectives are student-
oriented, explicit, and assessable statements of intended learning outcomes. There is a clear connection between the 
unit objectives and grade-level academic standards (or, for preschool children or students with severe disabilities, 
between the unit objectives and appropriate developmental and/or functional expectations). The unit objectives are 
consistent with the long-range goals, assessment results from previous instructional units, state and local curriculum 
guidelines, individualized education programs (IEPs), and the needs and interests of the students. The unit objectives 
are logically linked to previous and future learning objectives. 
 
Acceptable:  The intern’s objectives define what the students should know and be able to do upon completing the 
unit. The intern’s objectives are clear and assessable.  There is a connection between the unit objectives and grade-
level academic standards. 
 
Unacceptable:  The intern's objectives do not clearly define what students should know and do upon completing the 
unit.  The intern's objectives are not student oriented, nor explicit, and are not assessable.  There is no clear 
connection between the unit objectives and grade-level academic standards.  The unit objectives are not consistent 
with long-range goals.    The unit objectives are not logically linked to previous and future learning objectives. 
APS 2.B   The intern develops instructional plans that include content, strategies, materials, and resources 
that are appropriate for the particular students.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  The content of the intern’s instructional plans is drawn from multiple sources that are accurate and current 
and is applicable to the students’ grade-level academic standards, instructional needs, ability and developmental 
levels, and interests. The sources of the content expose students to a variety of intellectual, social, and cultural 
perspectives as appropriate. The intern selects a variety of instructional strategies and materials in order to present 
content in formats that accommodate learning differences and that translate into real-life contexts for the students. 
Instructional technology is included as appropriate. The instructional strategies are logically sequenced and include 
sufficient opportunities for initial learning, application and practice, and review. The strategies lead the students to 
increasingly higher levels of thinking and problem solving. They promote active student engagement during both 
independent and collaborative learning tasks, and they provide opportunities for the intern and students to vary their 
roles in the instructional process (e.g., instructor, facilitator, coach, audience). 
 
Acceptable:  The content of the intern’s instructional plans is applicable to the students’ grade-level academic 
standards, instructional needs, ability and developmental levels, and interests.  The intern selects a variety of 
instructional strategies and materials.  The intern uses examples that provide real-life contexts for students. 
Instructional technology is included as appropriate. The instructional strategies are logically sequenced.  The 
strategies lead the students to increasingly higher levels of thinking and problem solving. They promote active 
student engagement. 
 
Unacceptable:  Intern's instructional plans are inaccurate or not applicable to the students' grade level academic 
standards, instructional needs, ability, developmental levels, and interests.  The sources of content do not expose 
students to a variety of intellectual, social, or cultural perspectives.  The intern does not plan for a variety of 
instructional strategies.  Instructional technology is not used, or if used, not used appropriately.  The instructional 
strategies are not logically sequenced.  The intern does not use strategies to incorporate higher level thinking skills.  
The intern does not plan to use a variety of teaching strategies to promote independent learning and collaborative 
learning. 
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APS 2.C   The intern routinely uses student performance data to guide short-range planning of instruction.  
5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  The intern develops lesson and unit plans on the basis of accurate conclusions that he or she has drawn from 
analyses of the particular students’ prior performance (i.e., their behavior, progress, and achievement). 
 
Acceptable:  The intern develops lesson and unit plans based on prior student learning. 
 
Unacceptable:  The intern does not develop lesson and unit plans based on accurate conclusions drawn from 
analyses of students' prior performance. 
 
APS 3.A   The intern develops/selects and administers a variety of appropriate assessments.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target: The assessments used by the intern are technically sound indicators of students’ progress and achievement in 
terms of the unit objectives, the grade-level (or individually determined) academic standards, and the student 
achievement goals. The assessments align with the learning objectives and the instruction in terms of the type(s) of 
knowledge (i.e., factual, conceptual, procedural, and/or metacognitive) and the cognitive processes (i.e., 
remembering, understanding, applying, analyzing, evaluating, and/or creating). The intern is not overly reliant on 
commercially produced assessments, but when he or she uses them, the intern is careful to ensure that any necessary 
modifications are made. Assessment materials are free of content errors, and all assessments include verbal and/or 
written directions, models, and/or prompts that clearly define what the students are expected to do. The assessments 
are appropriate for the ability and developmental levels of the students in the class. The intern provides appropriate 
accommodations for individual students who require them in order to participate in assessments. 
 
Acceptable:  The intern develops/selects assessments which are aligned with the learning objectives and are aligned 
with the standards.  Assessment materials are free of content errors, and all assessments include verbal and/or 
written directions, models, and/or prompts that clearly define what the students are expected to do. The assessments 
are appropriate for the ability and developmental levels of the students in the class.  
 
Unacceptable: Assessments are not technically sound indicators of students' progress and achievement.  The 
assessments do not align with the learning objectives and type of instruction.  The intern is overly reliant on 
commercially produced assessments.  Assessments contain errors.  Assessments are not appropriate for the ability 
and developmental levels of the students in the class.  The intern does not provide appropriate accommodations for 
individual students who require them in order to participate in assessments. 
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APS 3.B   At appropriate intervals, the intern gathers and accurately analyzes student performance data and 
uses this information to guide instructional planning.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  The intern routinely obtains student baseline data, analyzes the data to determine student learning needs, 
and uses this information to develop appropriate instructional plans. At appropriate intervals throughout instruction, 
the intern analyzes student performance on informal assessments (e.g., individual and group performance tasks, 
quizzes, assignments) and formal assessments (e.g., tests, projects, portfolios, research papers, performances) to 
determine the extent to which both individual students and groups of students are progressing toward accomplishing 
the learning objectives. On the basis of these analyses, the intern determines the impact of instruction on student 
learning and makes appropriate decisions about the need to modify his or her instructional plans. 
 
Acceptable:  The intern periodically uses informal and formal assessments to monitor student progress.  The intern 
uses this information to plan instruction.  
 
Unacceptable: The intern does not routinely obtain student baseline data.  Intern does not analyze data to determine 
student learning needs.  The intern does not use student data to develop appropriate instructional plans.  The intern 
does not analyze student performance on informal and formal assessments on a regular basis.  The intern does not 
change instructional strategies nor modify lesson plans based on assessment data. 
 
APS 3.C   The intern uses assessment data to assign grades (or other indicators) that accurately reflect 
student progress and achievement.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
Target:  The intern makes decisions about student performance, progress, and achievement on the basis of explicit 
expectations that clearly align with the learning objectives and achievement goals, the assessments, and the students’ 
level of ability. The intern may present his or her evaluation criteria in the form of scoring rubrics, vignettes, grading 
standards, answer keys, rating scales, and the like. Assessments are appropriately weighted on the basis of the 
relative importance of each in determining overall progress and achievement. The intern maintains accurate, current, 
well-organized, and confidential records of assessment results. The intern uses available information technology to 
store and assist with the analysis of student data. 
 
Acceptable:  The intern makes decisions about student performance, progress, and achievement based on various 
assessments.  Assessments are appropriately weighted on the basis of the relative importance of each in determining 
overall progress and achievement. The intern maintains accurate, current, well-organized, and confidential records 
of assessment results. The intern uses available information technology to store and assist with the analysis of 
student data.  
 
Unacceptable:  Intern does not make decisions about student performance, progress, and achievement based on 
assessments. Intern does not present evaluation criteria in the form of scoring rubrics, vignettes, grading standards, 
answer keys, or rating scales.  Assessments are not appropriately weighted based on relative importance.  The intern 
does not maintain accurate, current, well-organized, and confidential records of assessment results.  The intern does 
not use available information technology to store and assist with analysis of student data. 
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APS 4.A   The intern establishes, communicates, and maintains high expectations for student achievement. 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target:  Expectations are exceptionally challenging for the ability levels of the particular students; clearly 
communicates the learning objectives so that students fully understand what they are expected to know and be able to 
do; frequently reviews and/or clarifies the objectives throughout the lesson. 
 
Acceptable:  Expectations are appropriately challenging for the ability levels of the particular students; communicates 
the learning objectives so that students clearly understand what they are expected to know and be able to do; reviews 
and/or clarifies the objectives. 
 
Unacceptable:  Expectations are not appropriately challenging for the ability levels of the particular students; does not 
communicate the learning objectives so that students clearly understand what they are expected to know and be able to 
do; does not review and/or clarify the objectives. 
 
APS 4.B   The intern establishes, communicates, and maintains high expectations for student participation: 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Expectations are exemplary for the grade and/or ability levels of the particular students and for the subject 
area; consistently and effectively communicates these expectations so that his or her students will readily apply them to 
instructional activities and events during the lessons and to assignments and tasks both in and out of the classroom.  
 
Acceptable:  Expectations are appropriate for the grade and/or ability levels of the particular students and for the 
subject area; effectively communicates these expectations so that his or her students will readily apply them to 
instructional activities and events during the lessons and to assignments and tasks both in and out of the classroom.  
 
Unacceptable:  Expectations are not appropriate for the grade and/or ability levels of the particular students and for the 
subject area; ineffectively communicates expectations so that his or her students will readily apply them to instructional 
activities and events during the lessons and to assignments and tasks both in and out of the classroom. 
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APS 4.C   The intern helps students assume responsibility for their own participation and learning. 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Clearly and consistently communicates the importance and relevance of the academic standards and learning 
objectives as well as the way the standards and objectives relate to the students’ previous and/or future learning; 
consistently encourages the students to become the active agents of their own learning and to take the initiative to 
follow through with their work; provides multiple appropriate opportunities for the students to engage in self-
assessment and reflection on their learning and to develop a metacognitive awareness of their own strengths and 
weaknesses; consistently assists the students in developing strategies to compensate for their weaknesses when it is 
necessary. 
 
Acceptable:  Clearly communicates the importance and relevance of the academic standards and learning objectives as 
well as the way the standards and objectives relate to the students’ previous and/or future learning; encourages the 
students to become the active agents of their own learning and to take the initiative to follow through with their work; 
provides appropriate opportunities for the students to engage in self-assessment and reflection on their learning and to 
develop a metacognitive awareness of their own strengths and weaknesses; assists the students in developing strategies 
to compensate for their weaknesses when it is necessary. 
 
Unacceptable:  Does not clearly communicate the importance and relevance of the academic standards and learning 
objectives as well as the way the standards and objectives relate to the students’ previous and/or future learning; does 
not encourage the students to become the active agents of their own learning and to take the initiative to follow through 
with their work; does not provide appropriate opportunities for the students to engage in self-assessment and reflection 
on their learning and to develop a metacognitive awareness of their own strengths and weaknesses.; does not assist the 
students in developing strategies to compensate for their weaknesses when it is necessary. 
 
APS 5.A   The intern uses appropriate instructional strategies. 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Strategies are exemplary for the particular objectives and content and the particular students’ grade, 
developmental, and ability levels; strategies consistently and purposefully build on the students’ interests and prior 
learning and are appropriate for the students’ stage of learning (e.g., initial, application, practice, review) with regard to 
the particular material; strategies consistently promote higher levels of thinking and/or performance. 
 
Acceptable:  Strategies are appropriate for the particular objectives and content and the particular students’ grade, 
developmental, and ability levels; strategies build on the students’ interests and prior learning and are appropriate for 
the students’ stage of learning (e.g., initial, application, practice, review) with regard to the particular material; 
strategies promote higher levels of thinking and/or performance. 
 
Unacceptable:  Strategies are not appropriate for the particular objectives and content and the particular students’ grade, 
developmental, and ability levels; strategies do not build on the students’ interests and prior learning and are 
appropriate for the students’ stage of learning (e.g., initial, application, practice, review) with regard to the particular 
material; strategies do not promote higher levels of thinking and/or performance. 
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APS 5.B   The intern uses a variety of instructional strategies. 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Consistently draws from a substantial repertoire of instructional strategies, varying his or her strategies both 
within and among lessons according to the particular objectives and content and the students’ ability levels, learning 
styles, rates of learning, and special needs; accurately and purposefully conveys information in a variety of formats 
(e.g., lectures, videotapes, texts, DVDs) and approaches (e.g., demonstrations, guided practice, guided discovery, 
simulations). As appropriate to the learners and the learning, the instructional strategies consistently include sharing 
instructional responsibilities with other teachers, guest speakers, and/or parents; varying and/or exchanging roles (e.g., 
instructor, facilitator, coach, observer) with students; and creating opportunities for both independent and collaborative 
learning experiences 
. 
Acceptable:  Draws from a substantial repertoire of instructional strategies, varying his or her strategies both within and 
among lessons according to the particular objectives and content and the students’ ability levels, learning styles, rates of 
learning, and special needs. Conveys information in a variety of formats (e.g., lectures, videotapes, texts, DVDs) and 
approaches (e.g., demonstrations, guided practice, guided discovery, simulations). As appropriate to the learners and 
the learning, the instructional strategies include sharing instructional responsibilities with other teachers, guest 
speakers, and/or parents; varying and/or exchanging roles (e.g., instructor, facilitator, coach, observer) with students; 
and creating opportunities for both independent and collaborative learning experiences. 
 
Unacceptable:  Does not draw from a substantial repertoire of instructional strategies, varying his or her strategies both 
within and among lessons according to the particular objectives and content and the students’ ability levels, learning 
styles, rates of learning, and special needs; does not convey information in a variety of formats (e.g., lectures, 
videotapes, texts, DVDs) and approaches (e.g., demonstrations, guided practice, guided discovery, simulations). As 
appropriate to the learners and the learning, the instructional strategies do not include sharing instructional 
responsibilities with other teachers, guest speakers, and/or parents; varying and/or exchanging roles (e.g., instructor, 
facilitator, coach, observer) with students; and creating opportunities for both independent and collaborative learning 
experiences. 
 
APS 5.C   The intern uses instructional strategies effectively.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Consistently and purposefully uses instructional strategies that actively engage his or her students and that 
ultimately result in meaningful learning for them. All students receive opportunities to experience success. 
 
Acceptable:  Uses instructional strategies that actively engage his or her students and that ultimately result in 
meaningful learning for them. All students receive opportunities to experience success. 
 
Unacceptable:  Does not use instructional strategies that actively engage his or her students and that ultimately result in 
meaningful learning for them. All students receive opportunities to experience success. 
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APS 6.A   The intern demonstrates a thorough command of the discipline that he or she teaches. 
 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Content is accurate and current; presentations, demonstrations, discussions, responses to students’ questions, 
and methods of engaging the students indicate an exemplary knowledge and understanding of the content; consistently 
identifies and explains/demonstrates conceptual relationships and/or procedural steps; identifies and positively corrects 
students’ content errors.  
 
Acceptable:  Content is accurate and current; presentations, demonstrations, discussions, responses to students’ 
questions, and methods of engaging the students indicate a thorough knowledge and understanding of the content; 
identifies and explains/demonstrates conceptual relationships and/or procedural steps; identifies and corrects students’ 
content errors.  
 
Unacceptable:  Content is inaccurate and outdated; presentations, demonstrations, discussions, responses to students’ 
questions, and/or methods of engaging the students fail to indicate a thorough knowledge and understanding of the 
content; poorly identifies and explains/demonstrates conceptual relationships and/or procedural steps; students’ content 
errors are not identified nor corrected.  
 
APS 6.B   The intern provides appropriate content. 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Content of the lessons is thoroughly aligned with the required curriculum standards, grade-level academic 
standards, and/or student learning objectives; content is consistently drawn from multiple sources and is accurately 
presented in ways that expose students to a variety of intellectual, social, and/or cultural perspectives. 
 
Acceptable:  Content of the lessons is aligned with the required curriculum standards, grade-level academic standards, 
and/or student learning objectives; content is drawn from multiple sources and is presented in ways that expose 
students to a variety of intellectual, social, and/or cultural perspectives. 
 
Unacceptable:  Content of the lessons is not aligned with the required curriculum standards, grade-level academic 
standards, and/or student learning objectives; content is not drawn from multiple sources or presented in ways that 
expose students to a variety of intellectual, social, and/or cultural perspectives. 
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APS 6.C   The intern structures the content to promote meaningful learning. 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Instruction goes extensively beyond the simple presentation of factual knowledge; consistently aligns the 
content with the learning objectives and ensures that students are provided with opportunities to acquire the knowledge 
and to use the cognitive processes that are necessary for successful problem solving; is consistently able to identify and 
to explain and/or demonstrate key concepts and skills as well as their broader relationships and applications; 
consistently and purposefully guides student learning by presenting concepts and/or procedures in a logical sequence 
and in clear and sufficient detail, consistently and meaningfully uses appropriate examples to help make the content 
relevant, meaningful, and applicable to the students; when students experience difficulties in mastering the content, is 
consistently able to identify and address the sources of the problems. 
 
Acceptable:  Instruction goes beyond the simple presentation of factual knowledge; aligns the content with the learning 
objectives and ensures that students are provided with opportunities to acquire the knowledge and to use the cognitive 
processes that are necessary for successful problem solving; is able to identify and to explain and/or demonstrate key 
concepts and skills as well as their broader relationships and applications; guides student learning by presenting 
concepts and/or procedures in a logical sequence and in clear and sufficient detail; uses appropriate examples to help 
make the content relevant, meaningful, and applicable to the students; when students experience difficulties in 
mastering the content, the intern is able to identify and address the sources of the problems. 
 
Unacceptable:  Instruction does not go beyond the simple presentation of factual knowledge; does not align the content 
with the learning objectives and ensures that students are provided with opportunities to acquire the knowledge and to 
use the cognitive processes that are necessary for successful problem solving; not able to identify and to explain and/or 
demonstrate key concepts and skills as well as their broader relationships and applications; does not guide student 
learning by presenting concepts and/or procedures in a logical sequence and in clear and sufficient detail; does not use 
appropriate examples to help make the content relevant, meaningful, and applicable to the students; when students 
experience difficulties in mastering the content,  is not able to identify and address the sources of the problems. 
 
APS 7.A   The intern continually monitors student learning during instruction by using a variety of informal 
and formal assessment strategies. 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Consistently maintains a constant awareness of student learning by engaging the students in classroom 
activities such as discussions, projects, performances, assignments, and quizzes; during these activities, the consistently 
uses effective questioning techniques to sample a representative cross section of students; questions are appropriate to 
the content, the activities, and the students; accurately and consistently determines the students’ level of understanding 
of key concepts and skills by carefully observing/listening to and analyzing students’ verbal and nonverbal responses 
and reactions, inquiries, approaches to the task, performance, and final products.  
 
Acceptable:  Maintains a constant awareness of student learning by engaging the students in classroom activities such 
as discussions, projects, performances, assignments, and quizzes; during these activities, uses effective questioning 
techniques to sample a representative cross section of students; questions are appropriate to the content, the activities, 
and the students; determines the students’ level of understanding of key concepts and skills by carefully 
observing/listening to and analyzing students’ verbal and nonverbal responses and reactions, inquiries, approaches to 
the task, performance, and final products.  
 
Unacceptable:  Does not maintain a constant awareness of student learning by engaging the students in classroom 
activities such as discussions, projects, performances, assignments, and quizzes; during these activities, does not use 
effective questioning techniques to sample a representative cross section of students; questions are not appropriate to 
the content, the activities, and the students; does not determine the students’ level of understanding of key concepts and 
skills by carefully observing/listening to and analyzing students’ verbal and nonverbal responses and reactions, 
inquiries, approaches to the task, performance, and final products.  
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APS 7.B   The intern enhances student learning by using information from informal and formal assessments to 
guide instruction. 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Consistently and systematically collects, analyzes, and summarizes assessment data to monitor students’ 
progress; on the basis of formal and informal assessment information, consistently makes appropriate decisions 
regarding instruction; when his or her students have difficulty answering questions, consistently provides appropriate 
response time, rephrases the question, and/or provides prompts or other such assistance; consistently provides 
additional explanations, demonstrations, or assistance, and modifies the content and/or the instructional strategies when 
necessary; consistently adjusts the pace of the lessons to conform to the needs of the students; consistently and 
purposefully promotes student retention of the content by actively engaging the students in reviews of the key elements, 
steps, or procedures as necessary; consistently extends students’ learning and development through appropriate 
enrichment activities. 
 
Acceptable:  Systematically collects, analyzes, and summarizes assessment data to monitor students’ progress; on the 
basis of formal and informal assessment information, makes appropriate decisions regarding instruction, when his or 
her students have difficulty answering questions, provides appropriate response time, rephrases the question, and/or 
provides prompts or other such assistance; provides additional explanations, demonstrations, or assistance, and 
modifies the content and/or the instructional strategies when necessary; adjusts the pace of the lessons to conform to the 
needs of the students; promotes student retention of the content by actively engaging the students in reviews of the key 
elements, steps, or procedures as necessary; extends students’ learning and development through appropriate 
enrichment activities. 
 
Unacceptable:  Does not systematically collect, analyze, and summarize assessment data to monitor students’ progress; 
on the basis of formal and informal assessment information, does not make appropriate decisions regarding instruction; 
when his or her students have difficulty answering questions, does not provide appropriate response time, rephrases the 
question, and/or provides prompts or other such assistance; does not provide additional explanations, demonstrations, 
or assistance, and modifies the content and/or the instructional strategies when necessary; does not adjust the pace of 
the lessons to conform to the needs of the students; does not promote student retention of the content by actively 
engaging the students in reviews of the key elements, steps, or procedures as necessary, does not extend students’ 
learning and development through appropriate enrichment activities. 
 
APS 7.C   The intern enhances student learning by providing appropriate instructional feedback to all students.  
 

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Provides consistent and meaningful feedback to the students throughout the lesson, also consistently provides 
meaningful feedback on all significant student work; feedback—whether oral, written, or nonverbal—is consistently 
equitable (i.e., provided to all students) and individualized; feedback is consistently accurate, constructive, substantive, 
specific, and timely; feedback is consistently effective in helping correct students’ misunderstandings or errors, 
reinforcing their knowledge and skills, and/or extending their learning. 
 
Acceptable:  Provides feedback to the students throughout the lesson; also provides feedback on all significant student 
work; feedback—whether oral, written, or nonverbal—is equitable (i.e., provided to all students) and individualized, 
feedback is accurate, constructive, substantive, specific, and timely; feedback is effective in helping correct students’ 
misunderstandings or errors, reinforcing their knowledge and skills, and/or extending their learning. 
 
Unacceptable:  Does not provide feedback to the students throughout the lesson; also does not provide feedback on all 
significant student work;  feedback—whether oral, written, or nonverbal—is not equitable (i.e., provided to all 
students) and is not individualized; feedback is not accurate, constructive, substantive, specific, nor timely; feedback is 
not effective in helping correct students’ misunderstandings or errors, reinforcing their knowledge and skills, and/or 
extending their learning. 
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APS 8.A   The intern creates and maintains the physical environment of his or her classroom as a safe place 
that is conducive to learning.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  Components found in acceptable plus classroom materials, displays, and arrangement fosters students' 
intrinsic intellectual curiosity beyond stated classroom objectives. 
 
Acceptable:  Classroom arrangement is free from clutter and distractions and allows all students to see, hear, and 
participate during instruction. Teaching materials are prepared and readily available.  All materials are safely and 
properly stored and all applicable safety regulations and precautions are followed. Classroom displays feature items 
of educational relevance and interest, including current samples of student work as appropriate.  
 
Unacceptable:  Classroom arrangement impedes instruction.  Materials are not readily accessible or available.  
Materials are not safely or properly stored.  Safety regulations and precautions are not followed.  Student work is not 
appropriately displayed. 
 

APS 8.B   The intern creates and maintains a positive affective climate in his or her classroom.  
5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

 
Target: All components found in acceptable plus intern shows sensitivity to social, ethnic, cultural, linguistic, 
learning, and intellectual differences. 
 
Acceptable:  Intern conveys confidence in ability to teach the lesson content to all students. Exhibits enthusiasm and 
patience; Intern shows respect for the feelings, ideas, and contributions of all students and encourages the students to 
do likewise.  
 
Unacceptable:  Intern lacks confidence in ability to teach the lesson content to all students.  Intern lacks enthusiasm 
and patience.  Intern lacks respect for feelings, ideas, and contributions of all students. 
 

APS 8.C   The intern creates and maintains a culture of learning in his or her classroom.  
5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 
Target:  All the components found in acceptable plus, to the extent appropriate, the intern invites student input and 
suggestions when designing instructional activities and events. 
 
Acceptable: The intern demonstrates initiative, intellectual curiosity and standard of excellence. The intern 
facilitates cooperation and teamwork among students and provides them with appropriate incentives for learning. 
The intern works to ensure that every student feels a sense of belonging and purpose.  Intern creates an emotionally 
safe environment. 
 
Unacceptable:  The intern fails to demonstrate initiative, intellectual curiosity, and standard of excellence.  The 
intern fails to facilitate cooperation and teamwork among students.  Intern provides inappropriate incentives for 
learning.  The intern does not provide an emotionally safe environment. 
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APS 9.A   The intern manages student behavior appropriately.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target:  All the components found in acceptable plus intern incorporates techniques that enable students to monitor 
and assume responsibility for their own behavior.  Intern modifies management plan to accommodate individual 
needs.  Intern regularly reviews management plan and modifies as necessary. 
 
Acceptable:  The intern develops an appropriate classroom management plan.  The intern’s behavioral rules and 
consequences are appropriate for the students and are consistent with district and school policies. These rules and 
consequences are clearly conveyed to the students and are enforced in a fair and consistent manner. The intern 
maintains a constant awareness of classroom events and activities. The intern uses effective preventive discipline 
techniques (e.g., eye contact, facial expressions, proximity) and handles any disruptions in an appropriate and timely 
manner. Disciplinary actions focus on the inappropriate behaviors and not on the students themselves. The intern 
encourages students to monitor and assume responsibility for their own behavior.  
 
Unacceptable:  The intern does not develop a classroom management plan.  Rules and consequences are 
inappropriate and inconsistent with district and school policies.  Rules and consequences are not clearly conveyed to 
students.  Rules are not enforced in a fair or consistent manner.  Intern is not aware of classroom events and 
activities.  The intern does not use effective preventive discipline techniques. 
 
APS 9.B   The intern makes maximal use of instructional time.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target:  All the components found in acceptable plus instructional materials, resources, and technologies are 
modified to meet individualized needs. 
 
Acceptable: The intern ensures that his or her students are engaged in meaningful academic learning throughout the 
instructional period. Instructional materials, resources, and technologies are useable, well organized, and accessible. 
In general, instruction is characterized by appropriate pacing.  
 
Unacceptable:  Intern structures class time so students are not engaged in meaningful academic learning throughout 
the instructional period.  Instructional materials, resources, and technologies are not well organized, accessible, or 
appropriately used.  Instructional pacing is inappropriate. 
 
APS 9.C   The intern manages essential non-instructional routines in an efficient manner.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target:  All components found in acceptable plus no loss in instructional time. 
 
Acceptable:  It is evident that the intern has clearly communicated to his or her students the rules and procedures for 
safety routines (e.g., fire drills, tornado drills, emergency preparedness) and classroom operations (e.g., roll call, 
collecting or turning in assignments, obtaining and distributing instructional materials, keeping work stations or lab 
areas in order). Transitions between activities or classes are handled in an efficient and orderly manner, with 
supervision provided as is necessary and appropriate.  
 
Unacceptable:  Rules and procedures are not clearly communicated.  Transitions between activities or classes are not 
conducted in an efficient and orderly manner. 
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APS 10.A   The intern is an advocate for the students.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target:  Components under acceptable plus the intern establishes appropriate professional relationships with 
agencies, businesses, and community groups that support the well-being of students. 

Acceptable:  The intern collaborates with colleagues, administrators, and other student-oriented professionals (e.g., 
curriculum specialists, counselors, library media specialists, speech-language therapists, nurses) to determine the 
needs of his or her students and to plan and provide them with the appropriate learning experiences and assessments.  

Unacceptable:  The intern does not collaborate with colleagues, administrators, and other student-oriented 
professionals to determine the needs of his or her students.  The intern does not establish appropriate professional 
relationships with agencies, businesses, and community groups that support the well-being of students. 

 

APS 10.B   The intern works to achieve organizational goals in order to make the entire school a positive and 
productive learning environment for the students.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target: The intern regularly attends and contributes to departmental meetings, faculty meetings, strategic planning 
sessions, and the like. The intern actively supports the efforts of school organizations such as parent-teacher groups 
and school improvement councils. To the extent that is possible and appropriate, the intern supports extracurricular 
activities that contribute to the overall learning and development of students (e.g., academic clubs, student council, 
athletics, cultural/artistic events). 

Acceptable:  The intern regularly attends departmental meetings, faculty meetings, strategic planning sessions, and 
the like. The intern supports the efforts of school organizations such as parent-teacher groups and school 
improvement councils. 

Unacceptable:  The intern does not attend and contribute to departmental meetings and faculty meetings.  The intern 
does not support the efforts of school organizations such as parent-teacher groups and school improvement councils.  
The intern does not support extracurricular activities that contribute to the overall learning and development of 
students. 
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APS 10.C   The intern is an effective communicator.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target:  The intern communicates with parents/guardians on a regular basis about goals and expectations for student 
learning, behavioral rules and consequences, assignments, suggestions for supporting student learning at home, 
assessment results, and student progress and performance. The intern responds appropriately to parental concerns. 
The intern uses a variety of formats (e.g., telephone contacts, meetings, conferences, letters/newsletters, Web sites, 
report cards, notes, e-mails, interactive journals) to maintain effective and ongoing communication with others. 

Acceptable: The intern communicates with parents/guardians about goals and expectations for student learning, 
behavioral rules and consequences, assignments, suggestions for supporting student learning at home, assessment 
results, and student progress and performance. The intern responds appropriately to parental concerns.  

Unacceptable:  The intern does not communicate with parents/guardians on a regular basis about goals and 
expectations for student learning, behavioral rules and consequences, assignments, suggestions for supporting 
student learning at home, assessment results, and student progress and performance.  The intern fails to respond 
appropriately to parental concerns.  The intern does not use a variety of communication formats to maintain 
effective and ongoing communication with others. 

 

APS 10.D   The intern exhibits professional demeanor and behavior.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target:  Components found under acceptable plus the intern exemplifies and serves as a model when it comes to 
dispositional behavior.  The intern always acts in a responsible manner, always dresses professionally, always is 
punctual, and always take the initiative (actively seeks ways of helping cooperating teacher and others at the school). 

Acceptable:  The intern complies with the professional, school, and district rules, policies, and procedures; and is 
cognizant of the policies set forth in the SDE publication Standards of Conduct for South Carolina Educators. The 
intern’s performance is characteristic of a professional in terms of self-management (e.g., responsibility, initiative, 
time management, appearance), ethical standards, and quality of work (e.g., completing required tasks in an 
accurate, timely, and effective manner).  

Unacceptable:  The intern does not comply with professional, school, and district rules, policies, and procedures.  
The intern is not cognizant of the policies set forth in the SDE publication Standards of Conduct for South Carolina 
Educators.  The intern does not possess/display the dispositions necessary for teaching (responsibility, initiative, 
appearance, punctuality, etc……see clinical dispositions form). 
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APS 10.E   The intern is an active learner.  

5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target:   Components found in acceptable plus the intern is a reflective practitioner who systematically collects, 
synthesizes, and evaluates student-achievement data in order to accurately identify his or her own professional 
strengths and weaknesses and to gain professional insight and vision regarding ways to enhance student learning. As 
a result of this self-assessment, the intern collaborates with his or her supervisor(s) to develop an appropriate 
individualized professional growth plan. 

Acceptable:  The intern reflects on his or her own abilities and seeks ways of improving.  The intern regularly seeks 
out, participates in, and contributes to activities that promote collaboration and that support his or her continued 
professional growth (e.g., participation in professional associations, courses, conferences, workshops, seminars).  

Unacceptable:  The intern is not a reflective practitioner.  The intern does not systematically collect, synthesize, and 
evaluate student achievement data to identify his or her own professional strengths and weaknesses.  The intern does 
not participate in professional development activities. 

SOE Verbal Communication 
5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target:  Elocution was very effective in holding the interest of the entire class.  The enunciation was clear and voice 
projected to clearly reach.  The terminology utilized was appropriate, varied and significantly challenging to 
accommodate various learning levels. 

Acceptable: Elocution of the lesson was appropriate and maintained the interest of most students. In general, both 
the enunciation and the voice were appropriate.  The terminology used was suitable for the lesson and met the 
various learning levels of the students. Most words were pronounced correctly without any evidence of slang or 
inappropriate usage. 

Unacceptable: Elocution of the lesson was ineffective and did not maintain the interest of the class.  There were 
specific errors noted in enunciation and/or the voice did not project sufficiently to be heard by all students. Some 
terminology was inappropriate for the learning levels of the students. Examples of mispronounced words, misused 
and/or slang were noted. 

SOE Written Communication 
5 4 3 2 1 
| | | | | 

Target  Acceptable  Unacceptable 
 

Target: Written expression was clear, utilizing a wide range of grade level/lesson appropriate vocabulary. Terms 
presented to the students through technology and/or board work were neatly prepared, effectively displayed and 
accurately presented.  All work was free of grammatical errors, misspellings and was clearly visible by all 

Acceptable: Written work was generally clear, age/class appropriate.  Terms were free of any significant errors, 
including but not limited to, occasional misspellings or grammatical mistakes. Board and/or written work is neatly 
presented and visible to all students. 

Unacceptable: Written presentation was ineffective, with numerous examples of misspellings, poor grammar, or 

illegible. 
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University Supervisor/Cooperating Teacher 
Topics to Discuss with Student Interns 

 
 Opening of school 

• Registration 
• Room visits/parent meetings 
• Supply lists for students 
• School and district 

procedures for collection of 
money 

 
 First day 

• Plan for the day’s activities 
• Student seating 
• Activities 
• Forms to be sent home 
• Distribution of books 
• School, class, district rules 

 
 Grading procedures 

• Recording of grades—
gradebook or computer 

• Computation of grades 
• School policy concerning 

number of grades per week 
 
 Standardized testing 

• Types of tests 
• Security of testing materials 
• Interpretation of results 
• Use of test scores (school, 

district, state) 
 
 Student records 

• Personal data 
• Personal information 
• Medical information 
• Emergency contacts 
• Standardized test scores 
• Academic plans 
• (Individualized Education 

Program) IEPS 

• Confidentiality of records 
• Safekeeping of records 
 

 Safety issues 
• Fire drills 
• Tornado drills 
• Intruder in building 
• Universal Precautions 

 
 Field trips 

• School and district rules 
• Forms 
• Transportation 
• Chaperones 

 
 Parent conferences 

• School-wide (inservice day) 
• Individual conferences during 

the year 
• School policy regarding notes 

to or contacts with parents 
 
 End of school 

• Collecting books, damage 
fees, etc. 

• Report cards 
• Promotion or retention 
• Policy and procedures 
• Paperwork to parents 

(critical times)
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  Revised 7/10/07 

SUGGESTED FORMAT FOR INTERNSHIP NOTEBOOK 
ORGANIZATION 

 
Use 3-ring notebook binder with dividers 
 
Section 1 – APS1:  Long-Range Planning 
• Course Requirements • Time Sheets 
• School Schedule • Class Roll/Student Information 
• School Information/Handbook • Discipline Code 
• Grading Plan • Curriculum Goals 
• Dynamic Educator Conceptual Framework • Long Range Plan 
 
Section 2 – APS2:  Short-Range Planning of Instruction 
• Lesson Plans (Following given ADEPT format) 
• Unit Plan(s) 
 
Section 3 – APS3:  Planning Assessments and Using Data 
• Teacher Made Tests/Keys 
• Written Analysis and Summary of Standardized/Criterion-reference Tests 
• Evidence of Authentic Assessment 
• Written Analysis of Teacher Made Tests 
• Copy of Grade/Record Book 
 
Section 4 – Classroom Instruction 
• APS4:  Establishing and Maintaining High Expectations 
• APS5:  Using Instructional Strategies to Facilitate Learning 

o Diversity Artifact 
o Record of Appropriate Use of Technology 
o Record of Instructional Strategies Used 
o Pictures/Samples of Activities and Lessons 

• APS6:  Providing Content for Learners 
• APS7:  Monitoring, Assessing and Enhancing Learning 
• APS8:  Maintaining an Environment That Promotes Learning 
• APS9:  Managing the Classroom 
 
Section 5 – Classroom Observations 
 
• Cooperating Teacher forms 
• University Supervisor forms 
 
Section 6 – APS10:  Fulfilling Professional Responsibilities 
• Professional Organization Membership (copy of membership card) 
• Reflection/Reaction to attendance at Professional Organization Conference 
• Written description of Parent Conference(s) 
• Record of Participation in after school activities/events 

 
Section 7 – Teacher Work Sample 
 
This notebook is a “snapshot” of your teaching internship.  You will add to and pull from this portfolio as 
you grow professionally. 
 
This notebook will be viewed by your University Supervisor and is the property of the student intern. 
 
The notebook should be made available to your University Supervisor at all times. 
 

116



 
 
 

APPENDIX 8 
 

Standards- Based Unit Plan Template 
Adapted from SC Standards 

Implementation Guide 
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Standards- Based Unit Plan Template* 
Adapted from SC Standards Implementation Guide 

 
 
 
 

 
Content Area:            
 
Grade Level:            
 
Title of Module:           
 
Your name:            
 
E-mail address:             
 
Phone:             
 
USCA Course:             
 
Date:             
 
 
 

 
 
 
 
 
 

 
Honor Pledge: 
On my honor as a University of South Carolina Aiken student, I have 
completed my work according to the principle of Academic Integrity.  I have 
neither given nor received any unauthorized aid on the assignment / 
examination. 

 
 

Signature       Date 
___________________ 
 
 
 
* This template is used in selected methods classes and the teaching internship.
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Standards-Based Unit Plan 
Template 
 
Content Area(s):       
 
Grade Level:    
 
Time to Complete:      
 
Title of Module:            
 
1. South Carolina State Curriculum Standards 
 

Addressed:(List specific standards by content area that are targeted [taught and 
assessed], introduced, and/or reinforced/reviewed.  Place the appropriate letter 
[see key] beside each standard.) 

 
 
 
 
 
 
 
 
 
2. Unit Description :(one paragraph) 
 
 
 
 
 
 
 
 
 
3. Objectives for Students: (Develop objectives based on the knowledge and skills 

identified in the standards. The objectives should identify for the students what they 
are expected to know and be able to do at the end of the entire unit. [Apply the 
knowledge and skills in some way? Compare and contrast something? Evaluate 
something? Synthesize ideas or concepts?].  Objectives should define in student 
language what is essential for the student to learn.) 

 
 
 
4. Assessment:  (How will you find out what students have learned at the end of the 

entire unit? This assessment should measure whether students can apply, analyze, 
evaluate, and/or synthesize the knowledge and skills taught in the lessons.  Include 
in this section your criteria for scoring student work [e.g., observation checklists, 
examinations with keys, scoring rubrics for performance 
tasks/projects/compositions/anchor papers.] This assessment should tie together 
the targeted standards, focus question(s)/objectives, and instruction.) 

Key Standards in this Unit 
 
• Targeted in this Unit (T) 
• Introduced in this Unit (I) 
• Reinforced/Reviewed in this 

Unit (R) 
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5. Materials/Equipment/Resources: 
• Please include a list of materials, equipment, or resources needed [e.g., hands-on 

learning materials, computer software/hardware, calculators, videos, lab 
equipment, textbooks, and other printed or electronic materials, etc.] List the 
materials//equipment/resources in two columns: 
Materials/Equipment/Resources Included and Materials/Equipment/Resources 
Not Included. 
• Identify any other individuals who will provide instruction. 
• If you are using copyrighted materials, you must include title, author, date, 

city, publisher, and page number. 
• If you have supporting materials, please include with the unit. 
• For any Web resources, please list the name of the Website and the complete 

URL. Also, include a one or two sentence description of the Website. 
 
 
 
6. Procedures:  Using in the formal lesson plan template, name/describe each teaching 

lesson/activity. Identify all student activities, specifying any grouping, and note 
their location in the instructional sequence. Include the step-by-step procedures 
necessary to describe both kinds of activities. If the results of the teaching or student 
activity are to be evaluated, describe all assessments that are to be used to evaluate 
students. For these assessments, include the criteria [or key, etc.] by which the 
achievement of the students will be determined. The descriptions should provide 
enough information for the activity to be replicated in another classroom with the 
same/similar results.  

 
 
7. Differentiation of Instruction: (Describe any modifications for special 

needs/exceptional students (including gifted and talented students and ESL 
students) and/or students with academic plans. These 
accommodations/modifications support achievement of selected standards.)  
Identify this differentiation on each daily lesson.  You might use the subheadings:  
Special Needs, Remediation, and Enrichment. 

 
 
8. Interdisciplinary Connections: Include in this section information on how the 

lesson/unit can be integrated with other content areas. Extensions should be related 
to a follow-up lesson or larger unit and/or related to other content areas.  On each 
lesson plan, identify the other disciplines addressed in the lesson with a short 
description of specifically how they are taught and integrated. 
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  Revised 7/30/08 

Student Intern: 
 

TEACHING INTERN EVALUATION CHECKLIST 
 
Teaching Interns: 
Please use this checklist to help you keep track of your progress throughout your internship. This checklist may be 
used by the University Supervisor to assist in evaluating your performance in each of the APSs and Course 
Requirements.  You may also use the list to assist in the organization of your Intern Notebook. 
 
APS1.  Long Range Planning:   

❒ 0-5 points.  Long Range Plan Checklist (LRP) – The intern must complete the LRP by the end of the 
third week after the first day of placement in the assigned school. (See details in ADEPT Workbook & Template.)  
Due    ,  

❒ The teaching intern must provide a post-teaching summary of adjustments made in the LRP and reasons for 
making such adjustments.  This is part of the LRP and is due at end of the internship after all teaching has been 
completed. 

❒ Submit a copy of your daily classroom schedule to your University Supervisor by the end of the first week of 
placement in your assigned school and any other time the schedule may change.   Due     

❒ Submit the school calendar to your University Supervisor during the first week of placement.  Due  ______ 
 
APS2. Short-Range Planning of Instruction: 

❒ Lesson Plans * - Demonstrate the ability to write effective, efficient, relevant lesson plans. Due weekly one 
week in advance.  Must be in intern notebook when supervisor visits. 
 
APS3. Planning Assessments and Using Data 

❒ 0-20 points.  Develop, document and submit a Teacher Work Sample with all 7 components addressed.  
The components are: Contextual Factors, Learning Goals, Assessment Plan, Design for Instruction, Instructional 
Decision-Making, Analysis of Student Learning, and Reflection & Self-Evaluation.   

❒ Organize and keep a record of student achievement in a gradebook.  Place a copy of this in your notebook. 

❒ 0-5 points.  Develop and administer appropriate assessments throughout the internship.  

❒ 0-5 points.  Provide appropriate evaluations of all formal assessments throughout the internship. (i.e., 
grade range, item analysis, time frame, etc.)  University Supervisor determines “appropriate”.  Due within week 
after each assessment is graded. 
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APS4. Establish and Maintain High Expectations for Learners 
 

APS5. Using Instructional Strategies to Facilitate Learning 

❒ 0-5 points.  Appropriate use of technology. Document this in your notebook. 

❒ 0-5 points.  Use a variety of different teaching techniques and activity-based experiences (e.g., 
cooperative learning, demonstration, experimental investigation, hands-on activities, lecture/discussion.)  Document 
this in your notebook. 

❒ 0-20 points.  Assume full responsibility in the classroom for at least two weeks.   

❒ 0-20 points.  Prepare and present a minimum of four lessons for ADEPT observation and evaluation by 
your University Supervisor.  

❒ 0-5 points.  Provide an artifact of what you have done during the internship to address diversity. 
 

APS6. Providing Content for Learning 

❒ Content is accurate and appropriate for objectives and aligned with South Carolina Curriculum Standards.  
Make sure your objectives, procedures and assessments match the appropriate SC standard. 

❒ Provide content in varied formats. 
 
APS7. Monitor, Assessing and Enhancing Learning 
 
APS8. Maintain an Environment that Promotes Learning 

❒ Classrooms contain displays of educational materials (e.g., bulletin boards, posters, and examples of student 
work) that are of interest to students and relevant to the subject matter and skills being learned.  You might want to 
take pictures of any bulletin boards or student work displayed to put in your notebook. 
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APS9. Managing the Classroom 
 

❒ Rules/Expectations for appropriate classroom behavior and consequences for inappropriate behavior are 
presented, clarified, and if possible, posted in clear view. 
 
APS10. Fulfilling Professional Responsibilities 

❒ 0-2 points.  Join a relevant professional education organization.  Provide a copy of the membership 
card or mailing label from a journal. 

❒ 0-3 points.  Attend one national, regional, or state conference.  The conference must be approved by 
your University Supervisor and must be at least 1/2 a day in length.  Provide a copy of receipt and provide a written 
reflection within one week of attending conference. 

❒ Inform your Cooperating Teacher and University Supervisor in advance of all times you will be out of the 
classroom. 

❒ Use standard spoken and written English in all professional situations. 

❒ Adhere to the Internship Code of Ethics in Part I of the Internship Handbook. 

❒ 0-5 points.  Demonstrate effective interpersonal communication skills and sensitivity in all professional 
situations.  Acceptable on Clinical Disposition forms completed by the University Supervisor and Cooperating 
Teacher. 

❒ 0-5 points.  Discuss and participate in at least one parent/teacher conference with your Cooperating 
Teacher.  Provide a written description of your experience. 
  
 
Cooperating Teacher Lesson Observations & Weekly Conferences: 
Your portfolio will include: 

❒ Four (4) Weekly Lesson Observation forms completed by the Cooperating Teacher and discussed with the 
intern.  

❒ Four (4) Weekly Teacher Evaluation forms completed by the Cooperating Teacher and discussed with the 
intern.  
 
 

❒ 100 Points Possible 
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USCASOELessonPlanFormatSP08.doc 

USCA School of Education  
Lesson Plan Format 

 
Candidate Name:  Honor Code 
Grade Level 
Time Frame/Duration 
Subject(s) 
 
Key Components for Lesson Plans 
 
Objective(s) 
 South Carolina Academic Standards 
  Indicators (if applicable) 
 Observable learner outcome(s) (objective of lesson) 
 
Materials/Resources (Include copies of all student handouts and/or include page 
numbers of texts) 
Educational technology as appropriate 
Safety Issues/Concerns (if applicable) 
Authenticity/Context (relevancy to every day life) 
Instructional Strategies – What are you going to do to achieve your objective? 
(lecture, discussion, show video, etc.) 
Grouping (whole group, cooperative groups, etc.) 
 
Procedure – Provide detailed description of lesson procedures written in a logical 
sequence. 

  Motivation/Opening Activity  
Detailed Examples if applicable 

  Critical Thinking Questions  
  Closure 

Accommodation/Differentiation 
 Special Needs, Remediation, Enrichment 
 
Assessment (Criteria for mastery, include rubric(s) if applicable) 

Prior (Diagnostic, authentic/alternative, informal, formal) 
During (Formative, authentic/alternative, informal, formal) 
After (Summative, authentic/alternative, informal, formal) 

 
Follow-up (What will you do if a student doesn’t meet the intended learner outcomes?) 
 
Reference(s) 
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